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Unit Title: Level 5- The Color War

Unit Description:

It is mid afternoon. The boys are inside talking and having a snack of fruit.They start a fun dialogue using the
verb “to know” in different ways. Eli and Andy decide to play a game but when Eli has to pick a color for his
board, the boys start ribbing each other that his respective color is better, even the best. The joking
escalates, culminating with Eli and Andy playing a real game of Tug of War; Andy’s half of the rope is Green
while Eli’s is red. Soon there friend, Stephanie, walks and carrying a soccer ball. When Stephanie asked if the
boys want to go play soccer, Eli dropped his rope suddenly, causing Andy to fall. Andy pops right back up
chasing after the other two so you can join their game.

Unit Duration: Marking Period 1

Desired Results ‘

Standard(s):
Novice Mid learners understand and communicate at the word, phrase and simple sentence level and can
independently identify and recognize memorized words and phrases that bring meaning to text or ideas.

Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic
materials in the target language.
o 7.1.NM.IPRET.1: Identify familiar spoken and written words, phrases, and simple sentences contained
in culturally authentic materials and other resources related to targeted themes.
e 7.1.NM.IPRET.2: Respond with actions and/or gestures to oral and written directions, commands, and
requests that relate to familiar and practiced topics.
e 7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written
descriptions.
e 7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable
culturally authentic materials.
e 7.1.NM.IPRET.5: Demonstrate comprehension of brief oral and written messages found in short
culturally authentic materials on global issues, including climate change.

Interpersonal communication between and among people is the exchange of information and the negotiation
of meaning.

o 7.1.NM.IPERS.1: Request and provide information by asking and answering simple, practiced
questions, using memorized words and phrases.

o 7.1.NM.IPERS.2: Share basic needs on very familiar topics using words, phrases, and short
memorized, formulaic sentences practiced in class.

e 7.1.NM.IPERS.3: Express one’s own and react to others’ basic preferences and/or feelings using
memorized, words, phrases, and simple memorized sentences that are supported by gestures and
visuals.

e 7.1.NM.IPERS.4: Give and follow simple oral and written directions, commands, and requests when
participating in classroom and cultural activities.

e 7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting
others, during leave-takings, and in daily interactions.

e 7.1.NM.IPERS.6: Exchange brief messages with others about climate in the target regions of the world
and in one’s own region using memorized and practiced words, phrases, and simple, formulaic
sentences.

Presentational communication involves presenting information, concepts, and ideas to an audience of
listeners or readers on a variety of topics.
o 7.1.NM.PRSNT.1: Present basic personal information, interests, and activities using memorized words,
phrases, and a few simple sentences on targeted themes.
¢ 7.1.NM.PRSNT.2: State basic needs on very familiar topics using words, phrases, and short
memorized, formulaic sentences practiced in class.
¢ 7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.
o 7.1.NM.PRSNT.4: Copy/write words, phrases, or simple guided texts on familiar topics.




¢ 7.1.NM.PRSNT.5: Present information from age- and level-appropriate, culturally authentic materials
orally or in writing.

e 7.1.NM.PRSNT.6: Name and label tangible cultural products associated with climate change in the
target language regions of the world.

o 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world
and those facing the students’ own regions.

Intercultural Statement Possible topics:

Through the target language, learners identify and Geography, climate, immigration, pastime activities
investigate some typical products related to everyday | and schedules, wellness, fine and practical arts.
life in the target culture(s) and in the learners’ own
culture. They begin to infer perspectives (attitudes,
values, beliefs, the way a native speaker living in the
target culture interprets meaning) of the target culture

society.
Learners recognize and identify a few typical Geographical locations and features and their bearing
practices of the target culture. on the life style of target language societies, actions

of an individual, a community, and a nation to limit
climate change, population trends in the target
culture(s), the role of pastime activities on a person’s
future life style, wellness attitudes and beliefs in the
target language regions of the world and in the
students’ own region, reflection of a society in its fine
and practical arts.

The World Language curriculum supports the following NJSLS ELA standards:

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a
text. Craft and Structure NJSLSA.R4. Interpret words and phrases as they are used in a text, including
determining technical, connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone. NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs,
and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.
NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas NJSLSA.R7. Integrate and evaluate content presented in diverse
media and formats, including visually and quantitatively, as well as in words. NJSLSA.R9. Analyze and
reflect on how two or more texts address similar themes or topics in order to build knowledge or to compare
the approaches the authors take. NJSLSW.K.1. Use a combination of drawing, dictating, and writing to
compose opinion pieces in which they tell a reader the topic or the name of the book they are writing about
and state an opinion or preference about the topic or book (e.g., My favorite book is...).

W.K.2. Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which
they name what they are writing about and supply some information about the topic. W.K.3. Use a
combination of drawing, dictating, and writing to narrate a single event or several loosely linked events, tell
about the events in the order in which they occurred, and provide a reaction to what happened.

RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what,
where, when, why, how). RL.K.2. With prompting and support, retell familiar stories, including key details
(e.g., who, what, where, when, why, how). RL.K.3. With prompting and support, identify characters, settings,
and major events in a story.




Craft and Structure RL.K.4. Ask and answer questions about unknown words in a text. RL.K.5. Recognize
common types of texts (e.g., storybooks, poems). RL.K.6. With prompting and support, name the author and
illustrator of a story and define the role of each in telling the story.

Integration of Knowledge and Ideas RL.K.7. With prompting and support, describe the relationship
between illustrations and the story in which they appear (e.g., what moment in a story an illustration depicts).

SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and texts
with peers and adults in small and larger groups.

A. Follow agreed-upon norms for discussions (e.qg., listening to others with care and taking turns
speaking about the topics and texts under discussion).
B. Continue a conversation through multiple exchanges.

SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other media by
asking and answering questions about key details and requesting clarification if something is not understood.

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not
understood.

Presentation of Knowledge and Ideas
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide
additional detail.

SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.

L.K.5. With guidance and support from adults, explore word relationships and nuances in word meanings.
A. Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the
categories represent.
B. Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their
opposites (antonyms).
C. Identify real-life connections between words and their use (e.g., note places at school that are
colorful).
D. Distinguish shades of meaning among verbs describing the same general action (e.g., walk,
march, strut, prance) by acting out the meanings.

L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding to
texts.

Science, Health, and Social Studies Kindergarten units are also supported in this curriculum.

Interdisciplinary Connections

Indicators:
ELA / WL Alignment

Comprehensive & Physial Education: https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CHPE.pdf

Science: https://www.nj.gov/education/cccs/2020/NJSLS-Science.pdf

Social Studies: https://www.nj.qov/education/cccs/2020/2020%20NJSLS-SS.pdf
Civics, Government and Human Rights (Civics) * Civic and Political Institutions (PI) « Participation and
Deliberation (PD) « Democratic Principles (DP) * Processes, Rules and Laws (PR) « Human and Civil Rights



http://www.k12.wa.us/WorldLanguages/pubdocs/CCSS_WL_standards_HO.pdf
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CHPE.pdf
https://www.nj.gov/education/cccs/2020/NJSLS-Science.pdf
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-SS.pdf

(HR) « Civic Mindedness (CM) Geography, People and the Environment (Geo) * Spatial Views of the World
(SV) * Human Population Patterns (PP) « Human Environment Interaction (HE) « Global Interconnections
(GlEconomics, Innovation and Technology (Econ) « Economic Ways of Thinking (ET) « Exchanges and
Markets (EM) « National Economy (NE) » Global Economy (GE) History, Culture and Perspectives (History) «
Continuity and Change (CC) * Understanding Perspectives (UP) ¢ Historical Sourcing and Evidence (SE) *
Claims and Argumentation (CA

Visual and Performing Arts: https://www.nj.qov/education/cccs/2020/2020%20NJSLS-VPA.pdf

Standards in Action: Climate Change By its very nature, art has the power to inform or draw attention to a
specific topic. It is always about something. In fact, the increasing prevalence of activist art in the past decade
evidences the power of the arts to communicate big ideas. The aim of activist art is to change the world by
inspiring people to take action against societal problems (Nurmis, 2016) — including global climate change.
For example, when students engage in the creation and presentation of media artwork, or when devising a
theatrical work exploring the social and economic implications of climate change (e.g., impacts on human
health, agriculture, food security, water supply, transportation, energy systems, ecosystems), one might
expect to see students working collaboratively to research the complex impacts of global climate change on
the economy and quality of daily living for people throughout the world. Ultimately, by being culturally
engaging, and tapping into the creative potential of the arts to shape perception, students can New Jersey
Department of Education June 2020 4contribute to imagining a new and better future for humankind (Curtis,
Reid, & Ballard, 2012; Hulme, 2009; Marks, Chandler, & Baldwin, 2014; Nurmis, 2016) through their artwork.
This holds true for students now, and as adults in the workplace. It is not inconceivable that learning to
leverage the capacity of the arts to raise awareness about the effects of climate change could yield
employment opportunities focused on combating the negative effects of climate change and other societal
global issues.

Social Emotional Learning:

Social and emotional learning (SEL) refers to the process by which children and adults acquire and effectively
apply the knowledge, attitudes, and skills necessary to do the following: understand and manage emotions;
set and achieve positive goals; feel and show empathy for others; and make responsible decisions. World
Language teachers include SEL practices in everyday learning to include the state competencies and sub-
competencies. Students, through SEL, are able to take personal ownership and responsibility for their
learning and decisions.



https://www.nj.gov/education/cccs/2020/2020%20NJSLS-VPA.pdf

New Jersey Social and Emotional Learning
Competencies and Sub-Competencies

Awareness

Recognize

one’s feelings
and thoughts
Recognize

the impact of
one’s feelings and
thoughts on one’s
own behavior
Recognize

one’s personal
traits, strengths,
and limitations
Recognize

the importance
of self-confidence
in handling daily
tasks and
challenges

Management

® Understand
and practice
strategies for
managing one’s own
emotions, thoughts,
and behaviors
Recognize
the skills needed
to establish and
achieve personal
and educational
goals
Identify
and apply ways
to persevere or
overcome barriers
through alternative
methods to achieve
one’s goals

Social
Awareness

* Recognize
and identify the
thoughts, feelings,
and perspectives
of others
Demonstrate
an awareness of the
differences among
individuals, groups,
and others’ cultural
backgrounds
Demonstrate
an understanding
of the need for
mutual respect
when viewpoints
differ
Demonstrate
an awareness of
the expectations for
social interactions
in a variety of
settings

Responsible

Decision-Making
® Develop,

implement, and
model effective
problem-solving
and critical
thinking skills
Identify

the consequences
associated with one’s
actions in order to
make constructive
choices

Evaluate

personal, ethical,
safety, and civic
impact of decisions

Relationship
Skills

Establish

and maintain healthy
relationships
Utilize positive
communication and
social skills to
interact effectively
with others
Identify

ways to resist
inappropriate
social pressure
Demonstrate

the ability to
prevent and resolve
interpersonal
conflicts in
constructive ways
Identify

who, when, where,
or how to seek help
for oneself or others
when needed

*Adopted by the New Jersey State Board of Education in August 2017

Integration of 215t Century Skills ‘

Indicators:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
Focus on standards 9.1, 9.2 and 9.4

For NJSLS-CLKS, abbreviated forms of the disciplinary concepts are included in the alphanumeric code. The
disciplinary concepts were abbreviated as follows:

» Civic Financial Responsibility (CFR) « Credit Profile (CP) « Financial Psychology (FP) ¢ Financial Institutions
(FI) « Planning and Budgeting (PB) « Risk Management and Insurance (RMI) « Economic and Government
Influences (EGI) « Career Awareness and Planning (CAP) « Creativity and Innovation (Cl) « Critical Thinking
and Problem-Solving (CT) « Digital Citizenship (DC) « Global and Cultural Awareness (GCA) ¢ Information and
Media Literacy (IML) » Technology Literacy (TL)

Critical Thinking and Problem-solving:

Critical thinking involves the ability to use various types of reasoning as appropriate to the situation. Essential
to critical thinking is systems thinking, which analyzes how parts of a whole interact together to produce
outcomes. Critical thinking also includes making judgements and decisions by analyzing evidence, claims,
points of view then communicating the interpretation of both the information and conclusions based on the
best analysis. In tandem with critical thinking, problem solving involves the ability to generate and execute a
solution to a problem. Problem solving occurs through one’s use of initiative and flexibility to use trial and
error to solve a problem until a successful solution is found.



https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf

By the end of grade 2

By the end of grade 5

By the end of grade 8

By the end of grade 12

Critical thinkers must first
identify a problem then
develop a plan to address
it in order to effectively
solve a problem.

The ability to solve
problems effectively begins
with gathering data,
seeking resources, and
applying critical thinking
skills.

Multiple solutions exist
to solve a problem.

* An essential aspect of
problem solving is
being able to self reflect
on why possible
solutions for solving
problems were or were
not successful.

Collaboration with
individuals with diverse
experiences can aid in
the problem-solving
process, particularly for
global issues where
diverse solutions are
needed.

Global and Cultural Awareness
To possess a cultural and global awareness is to fully understand that individuals are composed of complex
cultural backgrounds, which are influenced by a multitude of factors. Armed with this crucial understanding,
individuals can then better learn and work collaboratively with people from diverse cultures, religions and
lifestyles in a spirit of mutual respect and open dialogue, whether in a personal, work, or community-based
context. Such an awareness also stresses the importance of recognizing and understanding the rich histories

and multitude of languages of other nations and cultures.

By the end of grade 2

By the end of grade 5

By the end of grade 8

By the end of grade 12

Individuals from different
cultures may have
different points of view
and experiences.

Culture and geography can
shape an individual’s
experiences and
perspectives.

Awareness of and
appreciation for cultural
differences is critical to
avoid barriers to
productive and positive
interaction.

Solutions to the
problems faced by a
global society require the
contribution of
individuals with different
points of view and
experiences.

Technology

¢ In order to make students from a target language culture feel more welcome in the school, students
learn to use appropriate gestures and oral expressions for greetings, leave takings, and common
classroom interactions, and incorporate them into their daily routines.

¢ Digital Tools in the context of a world languages class, include applications and software that aid in
communication. Some examples include video conferencing, texting, voicethread and IMing.

¢ Electronic Information Sources consist of audio, video, and text available through a virtual format.
Some examples include podcasts, videocasts, audio clips, and websites.

e Multimedia Rich Presentations contain a combination of text, audio, still images, video, interactivity and

animation.

¢ Virtual Sharing requires the use of digital tools and may be done through electronic information sources
such as a social community/educational site, electronic poster, or webpage.

Communication:
Interpersonal:

Learners interact and negotiate meaning in spoken or written conversations to share information, reactions,

feelings and opinions.

Interpretive:

Learners understand, interpret, and analyze what is heard, read, or viewed on a variety of topics.

Presentational:

Learners present information, concepts, and ideas to inform, explain, persuade and narrate on a variety of
topics using appropriate media and adapting to various audiences of listeners, readers or viewers.

Culture:

Relating Cultural Practices to Perspectives:

Learners use the language to investigate, explain, and reflect on the relationship between the practices and
perspectives of the cultures studied.




Relating Cultural Products to Perspectives:
Learners use the language to investigate, explain and reflect between the products and perspectives of the
cultures studied.

Connections:
Learners build, reinforce, and expand their knowledge of other disciplines while using the language to
develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives:
Learners access and evaluate information and diverse perspectives that are available through the language
and its culture.

Language Comparisons:
Learners use the language to investigate, explain and reflect on the nature of the language through
comparisons of the language studied and their own.

Cultural Comparisons:
Learners use the language to investigate, explain and reflect on the concept of culture through comparisons
of the cultures studied and their own.

Communities:
School and Global Communities: Learners use the language both within and beyond the classroom to
interact and collaborate in their community and the globalized world.

Lifelong Learning:
Learners set goals and reflect on their progress in using languages for enjoyment, enrichment and
advancement

World Languages Education in the 21st Century

New Jersey citizens are part of a dynamic, interconnected, and technologically driven global society centered
on the creation and communication of knowledge and ideas across geographical, cultural, and linguistic
borders.

Individuals who effectively communicate in more than one language, with an appropriate understanding of
cultural contexts, are globally literate and possess the attributes reflected in the mission and vision for world
languages education that follow:

Mission: The study of another language and culture enables individuals, whether functioning as citizens or
workers, to communicate face-to-face and by virtual means in appropriate ways with people from diverse
cultures.

Vision: An education in world languages fosters a population that:
¢ Communicates in more than one language with the levels of language proficiency that are required to
function in a variety of occupations and careers in the contemporary workplace.
¢ Exhibits attitudes, values, and skills that indicate a positive disposition and understanding of cultural
differences and that enhance cross-cultural communication.
e Values language learning as a global literacy as well as for its long-term worth in fostering personal,
work-related, and/or financial success in our increasingly interconnected world.




Academic Vocabulary:

Spanish Words: Translation:
Rojo Red
Amarillo Yellow
Anaranja Orange
Verde Green
Rosado Pink

Morado Purple
Blanco White
Marrén Brown
Negro Black
Puedes/ no puedes (Poder) Can/Can’t (To Can)
Tarea Homework
Jugar To play
Correr Torun

Un juego Game

Yo sé/ no sé (saber)

| know/ don’t know (To know)

Qué hora/ Son las tres

What time is/ it is three

Dia Day
Noche Night
Plastico Plastic
Reciclaje Recycle
Feliz Happy
Cual? Which?
Porqué? Why?

Cual es tu color favorito?

What is your favorite color?

Color Color
Pajarito Bird
Gato Cat
Pez Fish
Caballo Horse
Cerdo Pig
Numero Number
Doce Twelve
Quince Fifteen
Academic Vocabulary Continued:
Béisbol Baseball

Cuantos anos tienes?

How old are you?

ARnos Years
Bien Good
Amar To love




Indicators:
Interpretive:

The Novice-Mid language learner understands and communicates using a variety of words, phrases and
memorized expressions and can independently identify and recognize memorized words and phrases that

bring meaning to text.

Interpersonal: The Novice-Mid language learner understands and communicates a variety of words, phrases

and memorized expressions to independently:
Respond to learned questions.

Ask memorized questions.

State needs and preferences.

Describe people, places, and things.

Presentational: The Novice-Mid language learner understands and communicates a variety of words,

phrases and memorized expressions to independently:
Make lists.

State needs and preferences.

Describe people, places, and things.

Cultural Content Statement(s): Personal identity is developed through experiences that occur within one’s
family, one’s community, and the culture at large. (Topics that assist in the development of this understanding
should include, but are not limited to: self, friends, family, pets, physical/personality descriptions, school,

likes/dislikes, and pastimes.)

Understandings:

Students will understand that...

The Spanish language has a different structure,
sound, and flow than the English language.
They can express what activities they can/
cannot do in Spanish

Students will understand how to communicate
their abilities

Students will understand how to ask and answer
various questions

Assessment
Performance Tasks:

Interpretive (reading and listening)

Online Quizzes

Squisher Says Comic with comprehension
questions

Geography in a Jiffy

Fast Facts

Interpersonal (dialogue with each other and with
teacher)

Rapid Review

Flashcards

Duck, Duck, Goose FLK Game

Essential Questions:

What are some key similarities and
differences between Spanish and English?
How can | become more open and tolerant of
differences in language and culture?

What is the best way for me to retain as
much language as possible in long-term
memory?

How might the context help me understand
words | do not know?

Evidence

Other Evidence:

Various workbook pages to be completed
throughout unit

Class participation in Vocabulary practice
Video segment viewing/engagement




Learning Plan ‘

Learning Activities:
¢ Review Units 1-4 over the first 2 weeks
Watch Video Segment(s)
Geography in a Jiffy
Duck, Duck, Goose: FLK Style!
Rapid Review Games
Workbook Sheets
Flashcards
Fast Facts
A Gust of Grammar
Idioms in an Instant
Squisher, the International Inchworm comic

Notes:
e When lesson time is restricted- always make the video portion of each lesson the priority.
Use judgement to combine lessons when possible.
Emphasize activities and worksheets that include matching
Omit or modify any worksheets that require spelling
Omit Dice-off Lessons as well as Sticker Activities

Additional Resources:
http://www.cortland.edu/flteach/ select “digest” version

http://www.scholastic.com

http://www.nflrc.iastate.edu/

http://www.hull.ac.uk/cti/langsite/ *go to teaching with the web

http://www.stanford.edu/group/CFLP/index.html

http://www.ilovelanguages.com/

http://www.nclrc.org/

http://www.clta.net/lessons/

http://www.virtualtourist.com

http://www.cia.gov

http://www.worldtime.com

http://www.yahooligans.com

http://www.state.nj.us/education/modelcurriculum/wl/nmk5u1a.shtml

http://www.state.nj.us/education/cccs/2014/wl/

http://www.state.nj.us/education/cccs/2014/wl/progression.pdf



http://www.cortland.edu/flteach/
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.hull.ac.uk/cti/langsite/
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.state.nj.us/education/modelcurriculum/wl/nmk5u1a.shtml
http://www.state.nj.us/education/cccs/2014/wl/
http://www.state.nj.us/education/cccs/2014/wl/progression.pdf

Benchmarks

Assessing Performance Assessing Proficiency
Based on instruction: Describes what the language Independent of specific instruction or curriculum:
learner can demonstrate based on what was learned Describes what the language user can do regardless
of where, when or how the language was acquired

Practice: Tasks are derived from the language Spontaneous: Tasks are non-rehearsed situations
functions and vocabulary that learners have practiced
or rehearsed but which are applied to other tasks with
familiar contexts

Familiar content and context: Content based on what Broad content and context: Context and content are
was learned, practiced, or rehearsed; all within a those that are appropriate for the given level
context similar but not identical to how learned

Demonstrated performance: To be evaluated within a | Sustained performance across all the tasks and

range, must be able to demonstrate the features of contexts for the level: To be at a level, must
the domains of a given range in those contexts and demonstrate consistent patterns of all the criteria for
content areas that have been learned and practices. a given level, all of the time

Integrated Performance Assessment with Can-Do statements

Online Quizzes — Average of student scores over duration of unit. All students receive S or above.
The ultimate goal of world language instruction is for learners to attain high levels of proficiency, which allows
them to use the language with ease and confidence in everyday interactions with native speakers and in the
workplace. To attain proficiency, learners learn, use, and practice language that they acquire in a classroom
setting. Spiraling and recursive performance in a world language leads to
proficiency.
e Performance is defined as how well a learner uses language acquired in a classroom setting.
e Proficiency is defined as the spontaneous use of language in real-world situations that might occur
when:
— interacting with native speakers of the language, or
— immersed in a target language environment.

The following guidelines describe what individuals can do with language when speaking, writing, listening,
and reading in real-life situations in spontaneous and non-rehearsed contexts (ACTFL, 2012). The guidelines
identify five major levels of proficiency: Novice, Intermediate, Advanced, Superior, and Distinguished.

e Novice Low: Students communicate using words and phrases that are memorized and practiced when
talking about very familiar topics related to self, family, friends, school and home.

¢ Novice Mid: Students communicate using memorized words and some phrases to talk about familiar
topics related to school, home, and the community.

¢ Novice High: Students communicate using words, lists, and simple sentences to ask and answer
questions, to handle simple transactions related to everyday life, and to talk about subject matter
studied in other classes.

e Intermediate Low: Students communicate using simple sentences to ask and answer questions, to
handle simple transactions related to everyday life, and to talk about subject matter studied in other
classes.

¢ Intermediate Mid: Students communicate using strings of sentences to ask and answer questions, to
handle simple transactions related to everyday life, and to talk about subject matter studied in other
classes.

¢ Intermediate High: Students communicate using connected sentences and paragraphs to handle
complicated situations on a wide-range of topics.

¢ Advanced Low: Students communicate using paragraph-level discourse to handle complicated
situations on a wide-range of topics.




Unit Learning Goal and Scale
Standard(s):

o 7.1.NM.IPRET.1: Identify familiar spoken and written words, phrases, and simple sentences contained
in culturally authentic materials and other resources related to targeted themes.

e 7.1.NM.IPRET.2: Respond with actions and/or gestures to oral and written directions, commands, and
requests that relate to familiar and practiced topics.

e 7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written
descriptions.

e 7.1.NM.PRSNT.1: Present basic personal information, interests, and activities using memorized words,
phrases, and a few simple sentences on targeted themes.

e 7.1.NM.PRSNT.2: State basic needs on very familiar topics using words, phrases, and short
memorized, formulaic sentences practiced in class.

e 7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.

e 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world
and those facing the students’ own regions.

o 7.1.NM.IPERS.1: Request and provide information by asking and answering simple, practiced
guestions, using memorized words and phrases.

¢ 7.1.NM.IPERS.2: Share basic needs on very familiar topics using words, phrases, and short memorized,
formulaic sentences practiced in class.

o 7.1.NM.IPERS.4: Give and follow simple oral and written directions, commands, and requests when
participating in classroom and cultural activities.

4.0 Students will be able to:

e Use digital tools to exchange basic information at the word and memorized-phrase level related
to self and targeted themes

e Initiate discussion that is not limited to asking and responding to simple questions, making
requests, and expressing preferences using memorized words and phrases.

3.0 Students will be able to:

¢ |dentify and categorize familiar people, places, and objects based on simple oral and/or written
descriptions.

e Imitate appropriate gestures and intonation of the target culture(s)/language during greetings,
leave-takings, and daily interactions.

e Ask and respond to simple questions, make requests, and express preferences using teacher
prompted words and phrases.

Students will be able to:

¢ Match terms for familiar people, places, and objects to appropriate photograph.
2.0 o Immediately repeat appropriate gestures and intonation of the target culture(s)/language during
greetings, leave-takings, and daily interactions following teacher demonstration.

1.0 With help, partial success at level 2.0 content and level 3.0 content

0.0 Even with help, no success




Unit Modifications for Special Population Students

Advanced Learners

Additional challenge to use Spanish vocabulary in daily activities, explore
various aspects of culture (draw/make the flag/ cook food/ listen to music), Act
out the story or comic strip using the learned vocabulary, Use Squisher cut
out to practice map skills.

http://www.state.nj.us/education/aps/cccs/g _and t req.htm

Struggling Learners

Extended time, partner with buddy, visuals, use of iPads or laptops as
available to revisit the video, Use Squisher cut out to reinforce vocabulary
activities

English Language Learners

Additional practice with flashcards, use of iPads or laptops as aviable to
revisit the videos
http://www.state.nj.us/education/aps/cccs/ELL.htm

Special Needs Learners

Extended time, multiple choice possibilities, matching, visuals, use of iPads or
laptops as available to revisit the video
http://www.state.nj.us/education/specialed/

Learners with 504s

Refer to page four in the Parent and Educator Resource Guide to
Section 504 to assist in the development of appropriate plans.



http://www.state.nj.us/education/aps/cccs/g_and_t_req.htm
http://www.state.nj.us/education/aps/cccs/ELL.htm
http://www.state.nj.us/education/specialed/
https://www2.ed.gov/about/offices/list/ocr/docs/504-resource-guide-201612.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/504-resource-guide-201612.pdf

Unit Title: Level 6 — Dinner Disaster

Unit Description:

It is now 5 o’clock in the afternoon. Eli and Andy are outside playing soccer with Stephanie while Parker is
looking for his lost tooth. He finds it and runs inside excited to show his tooth to mom and dad.

We hear thunder and mom calls the kids in from the rain. Parker and Grande are very dirty. Dad tells
everyone to shower before dinner. Mom asks Andy to also bathe Grande.

After his shower, Eli is excited because soon it will be time for dinner. As he comes downstairs, though, he
smell something burning and find mom asleep. Soon the smoke alarm goes off and to Eli's dismay, the pizza
is very burned. And he comes down after his shower and sees the burnt pizza. When Eli says they can’t eat it,
Andy, who enjoys taunting his older brother, because Eli they definitely can eat it. The boys go back-and-forth
arguing about whether they can or can'’t eat the pizza when | clean Parker and grande join them.

Soon there after we hear the dogs barking from another room. Eli is annoyed because he thinks they're
already hungry again and he will have to feed them again. And he clarifies of the dogs are barking at
something else and tells Eli and Parker to join him at the window to look outside. There, they see a person
delivering two pizzas to their neighbor Gracie! The boys look wistfully at Gracies pizzas, imagining that they
are delicious and not burn, like their pizza! Suddenly, the boys hear a loud noise from the kitchen the scene
ends with grande in the kitchen. She has knocked down the burned pizza and pan to the floor, heartily and
happily enjoying the burned pizza.

Unit Duration: Marking Period 2

Desired Results

Standard(s):

Novice Mid learners understand and communicate at the word, phrase and simple sentence level and
can independently identify and recognize memorized words and phrases that bring meaning to text or
ideas.

Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic
materials in the target language.
o 7.1.NM.IPRET.1: Identify familiar spoken and written words, phrases, and simple sentences contained
in culturally authentic materials and other resources related to targeted themes.
e 7.1.NM.IPRET.2: Respond with actions and/or gestures to oral and written directions, commands, and
requests that relate to familiar and practiced topics.
e 7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written
descriptions.
e 7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable
culturally authentic materials.
e 7.1.NM.IPRET.5: Demonstrate comprehension of brief oral and written messages found in short
culturally authentic materials on global issues, including climate change.

Interpersonal communication between and among people is the exchange of information and the negotiation
of meaning.

o 7.1.NM.IPERS.1: Request and provide information by asking and answering simple, practiced
questions, using memorized words and phrases.

o 7.1.NM.IPERS.2: Share basic needs on very familiar topics using words, phrases, and short
memorized, formulaic sentences practiced in class.

e 7.1.NM.IPERS.3: Express one’s own and react to others’ basic preferences and/or feelings using
memorized, words, phrases, and simple memorized sentences that are supported by gestures and
visuals.

¢ 7.1.NM.IPERS.4: Give and follow simple oral and written directions, commands, and requests when
participating in classroom and cultural activities.

e 7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting
others, during leave-takings, and in daily interactions.




o 7.1.NM.IPERS.6: Exchange brief messages with others about climate in the target regions of the world
and in one’s own region using memorized and practiced words, phrases, and simple, formulaic
sentences.

Presentational communication involves presenting information, concepts, and ideas to an audience of
listeners or readers on a variety of topics.
o 7.1.NM.PRSNT.1: Present basic personal information, interests, and activities using memorized words,
phrases, and a few simple sentences on targeted themes.
e 7.1.NM.PRSNT.2: State basic needs on very familiar topics using words, phrases, and short
memorized, formulaic sentences practiced in class.
e 7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.
e 7.1.NM.PRSNT.4: Copy/write words, phrases, or simple guided texts on familiar topics.
e 7.1.NM.PRSNT.5: Present information from age- and level-appropriate, culturally authentic materials
orally or in writing.
e 7.1.NM.PRSNT.6: Name and label tangible cultural products associated with climate change in the
target language regions of the world.
o 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world
and those facing the students’ own regions.

Intercultural Statement Possible topics:

Through the target language, learners identify and Geography, climate, immigration, pastime activities
investigate some typical products related to everyday | and schedules, wellness, fine and practical arts.
life in the target culture(s) and in the learners’ own
culture. They begin to infer perspectives (attitudes,
values, beliefs, the way a native speaker living in the
target culture interprets meaning) of the target
culture society.

Learners recognize and identify a few typical Geographical locations and features and their bearing
practices of the target culture. on the life style of target language societies, actions of
an individual, a community, and a nation to limit
climate change, population trends in the target
culture(s), the role of pastime activities on a person’s
future life style, wellness attitudes and beliefs in the
target language regions of the world and in the
students’ own region, reflection of a society in its fine
and practical arts.

The World Language curriculum supports the following NJSLS ELA standards:

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a
text. Craft and Structure NJSLSA.R4. Interpret words and phrases as they are used in a text, including
determining technical, connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone. NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs,
and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.
NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas NJSLSA.R7. Integrate and evaluate content presented in diverse
media and formats, including visually and quantitatively, as well as in words. NJSLSA.R9. Analyze and reflect
on how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take. NJSLSW.K.1. Use a combination of drawing, dictating, and writing to compose
opinion pieces in which they tell a reader the topic or the name of the book they are writing about and state an
opinion or preference about the topic or book (e.g., My favorite book is...).




W.K.2. Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which
they name what they are writing about and supply some information about the topic. W.K.3. Use a
combination of drawing, dictating, and writing to narrate a single event or several loosely linked events, tell
about the events in the order in which they occurred, and provide a reaction to what happened.

RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what,
where, when, why, how). RL.K.2. With prompting and support, retell familiar stories, including key details
(e.g., who, what, where, when, why, how). RL.K.3. With prompting and support, identify characters, settings,
and major events in a story.

Craft and Structure RL.K.4. Ask and answer questions about unknown words in a text. RL.K.5. Recognize
common types of texts (e.g., storybooks, poems). RL.K.6. With prompting and support, name the author and
illustrator of a story and define the role of each in telling the story.

Integration of Knowledge and Ideas RL.K.7. With prompting and support, describe the relationship
between illustrations and the story in which they appear (e.g., what moment in a story an illustration depicts).

SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and texts
with peers and adults in small and larger groups.

C. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns
speaking about the topics and texts under discussion).
D. Continue a conversation through multiple exchanges.

SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other media by
asking and answering questions about key details and requesting clarification if something is not understood.

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not
understood.

Presentation of Knowledge and Ideas
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide
additional detail.

SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.

L.K.5. With guidance and support from adults, explore word relationships and nuances in word meanings.

E. Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the
categories represent.

F. Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their
opposites (antonyms).

G. Identify real-life connections between words and their use (e.g., note places at school that are
colorful).

H. Distinguish shades of meaning among verbs describing the same general action (e.g., walk,
march, strut, prance) by acting out the meanings.

L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding to
texts.

Science, Health, and Social Studies Kindergarten units are also supported in this curriculum.




Interdisciplinary Connections ‘

Indicators:
ELA / WL Alignment

Comprehensive & Physial Education: https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CHPE.pdf

Science: https://www.nj.gov/education/cccs/2020/NJSLS-Science.pdf

Social Studies: https://www.nj.gov/education/cccs/2020/2020%20NJSLS-SS.pdf

Civics, Government and Human Rights (Civics) ¢ Civic and Political Institutions (PI) « Participation and
Deliberation (PD) « Democratic Principles (DP) ¢ Processes, Rules and Laws (PR) « Human and Civil Rights
(HR) « Civic Mindedness (CM) Geography, People and the Environment (Geo) * Spatial Views of the World
(SV) * Human Population Patterns (PP) « Human Environment Interaction (HE)  Global Interconnections
(Gl)Economics, Innovation and Technology (Econ) « Economic Ways of Thinking (ET) « Exchanges and
Markets (EM) « National Economy (NE)  Global Economy (GE) History, Culture and Perspectives (History) ¢
Continuity and Change (CC) * Understanding Perspectives (UP) ¢« Historical Sourcing and Evidence (SE) *
Claims and Argumentation (CA

Visual and Performing Arts: https://www.nj.qov/education/cccs/2020/2020%20NJSLS-VPA.pdf

Standards in Action: Climate Change By its very nature, art has the power to inform or draw attention to a
specific topic. It is always about something. In fact, the increasing prevalence of activist art in the past decade
evidences the power of the arts to communicate big ideas. The aim of activist art is to change the world by
inspiring people to take action against societal problems (Nurmis, 2016) — including global climate change. For
example, when students engage in the creation and presentation of media artwork, or when devising a
theatrical work exploring the social and economic implications of climate change (e.g., impacts on human
health, agriculture, food security, water supply, transportation, energy systems, ecosystems), one might
expect to see students working collaboratively to research the complex impacts of global climate change on
the economy and quality of daily living for people throughout the world. Ultimately, by being culturally
engaging, and tapping into the creative potential of the arts to shape perception, students can New Jersey
Department of Education June 2020 4contribute to imagining a new and better future for humankind (Curtis,
Reid, & Ballard, 2012; Hulme, 2009; Marks, Chandler, & Baldwin, 2014; Nurmis, 2016) through their artwork.
This holds true for students now, and as adults in the workplace. It is not inconceivable that learning to
leverage the capacity of the arts to raise awareness about the effects of climate change could yield
employment opportunities focused on combating the negative effects of climate change and other societal
global issues.

Social Emotional Learning:

Social and emotional learning (SEL) refers to the process by which children and adults acquire and effectively
apply the knowledge, attitudes, and skills necessary to do the following: understand and manage emotions;
set and achieve positive goals; feel and show empathy for others; and make responsible decisions. World
Language teachers include SEL practices in everyday learning to include the state competencies and sub-
competencies. Students, through SEL, are able to take personal ownership and responsibility for their learning
and decisions.



http://www.k12.wa.us/WorldLanguages/pubdocs/CCSS_WL_standards_HO.pdf
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CHPE.pdf
https://www.nj.gov/education/cccs/2020/NJSLS-Science.pdf
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-SS.pdf
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-VPA.pdf

New Jersey Social and Emotional Learning
Competencies and Sub-Competencies

Awareness

Recognize

one’s feelings

and thoughts
Recognize

the impact of
one’s feelings and
thoughts on one’s
own behavior
Recognize

one’s personal
traits, strengths,
and limitations
Recognize

the importance
of self-confidence
in handling daily
tasks and
challenges

Management

® Understand
and practice
strategies for
managing one’s own
emotions, thoughts,
and behaviors
Recognize
the skills needed
to establish and
achieve personal
and educational
goals
Identify
and apply ways
to persevere or
overcome barriers
through alternative
methods to achieve
one’s goals

Social
Awareness

* Recognize
and identify the
thoughts, feelings,
and perspectives
of others
Demonstrate
an awareness of the
differences among
individuals, groups,
and others’ cultural
backgrounds
Demonstrate
an understanding
of the need for
mutual respect
when viewpoints
differ
Demonstrate
an awareness of
the expectations for
social interactions
in a variety of
settings

Responsible

Decision-Making
® Develop,

implement, and
model effective
problem-solving
and critical
thinking skills
Identify

the consequences
associated with one’s
actions in order to
make constructive
choices

Evaluate

personal, ethical,
safety, and civic
impact of decisions

Relationship

Skills

Establish

and maintain healthy
relationships
Utilize positive
communication and
social skills to
interact effectively
with others
Identify

ways to resist
inappropriate
social pressure
Demonstrate

the ability to
prevent and resolve
interpersonal
conflicts in
constructive ways
Identify

who, when, where,
or how to seek help
for oneself or others
when needed

*Adopted by the New Jersey State Board of Education in August 2017

Integration of 215t Century Skills ‘

Indicators:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
Focus on standards 9.1, 9.2 and 9.4

For NJSLS-CLKS, abbreviated forms of the disciplinary concepts are included in the alphanumeric code. The
disciplinary concepts were abbreviated as follows:

» Civic Financial Responsibility (CFR) « Credit Profile (CP) « Financial Psychology (FP) ¢ Financial Institutions
(F1) » Planning and Budgeting (PB) * Risk Management and Insurance (RMI) « Economic and Government
Influences (EGI) « Career Awareness and Planning (CAP) « Creativity and Innovation (ClI) « Critical Thinking
and Problem-Solving (CT)  Digital Citizenship (DC) « Global and Cultural Awareness (GCA) ¢ Information and
Media Literacy (IML) « Technology Literacy (TL)

Critical Thinking and Problem-solving

Critical thinking involves the ability to use various types of reasoning as appropriate to the situation. Essential
to critical thinking is systems thinking, which analyzes how parts of a whole interact together to produce
outcomes. Critical thinking also includes making judgements and decisions by analyzing evidence, claims,
points of view then communicating the interpretation of both the information and conclusions based on the
best analysis. In tandem with critical thinking, problem solving involves the ability to generate and execute a
solution to a problem. Problem solving occurs through one’s use of initiative and flexibility to use trial and error
to solve a problem until a successful solution is found.



https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf

By the end of grade 2

By the end of grade 5

By the end of grade 8

By the end of grade 12

Critical thinkers must first
identify a problem then
develop a plan to address
it in order to effectively
solve a problem.

The ability to solve
problems effectively
begins with gathering
data, seeking resources,
and applying critical
thinking skills.

Multiple solutions exist to
solve a problem.

* An essential aspect of
problem solving is being
able to self reflect on why
possible solutions for
solving problems were or
were not successful.

Collaboration with
individuals with diverse
experiences can aid in
the problem-solving
process, particularly for
global issues where
diverse solutions are
needed.

Global and Cultural Awareness To possess a cultural and global awareness is to fully understand that
individuals are composed of complex cultural backgrounds, which are influenced by a multitude of factors.
Armed with this crucial understanding, individuals can then better learn and work collaboratively with people
from diverse cultures, religions and lifestyles in a spirit of mutual respect and open dialogue, whether in a
personal, work, or community-based context. Such an awareness also stresses the importance of recognizing
and understanding the rich histories and multitude of languages of other nations and cultures.

By the end of grade 2

By the end of grade 5

By the end of grade 8

By the end of grade 12

Individuals from different
cultures may have
different points of view
and experiences.

Culture and geography
can shape an individual’'s
experiences and
perspectives.

Awareness of and
appreciation for cultural
differences is critical to
avoid barriers to
productive and positive
interaction.

Solutions to the problems
faced by a global society
require the contribution of
individuals with different
points of view and
experiences.

Technology

¢ In order to make students from a target language culture feel more welcome in the school, students
learn to use appropriate gestures and oral expressions for greetings, leave takings, and common
classroom interactions, and incorporate them into their daily routines.

e Digital Tools in the context of a world languages class, include applications and software that aid in
communication. Some examples include video conferencing, texting, voicethread and IMing.

o Electronic Information Sources consist of audio, video, and text available through a virtual format. Some
examples include podcasts, videocasts, audio clips, and websites.

e Multimedia Rich Presentations contain a combination of text, audio, still images, video, interactivity and

animation.

e Virtual Sharing requires the use of digital tools and may be done through electronic information sources
such as a social community/educational site, electronic poster, or webpage.

Communication:
Interpersonal:

Learners interact and negotiate meaning in spoken or written conversations to share information, reactions,

feelings and opinions.

Interpretive:

Learners understand, interpret, and analyze what is heard, read, or viewed on a variety of topics.

Presentational:

Learners present information, concepts, and ideas to inform, explain, persuade and narrate on a variety of
topics using appropriate media and adapting to various audiences of listeners, readers or viewers.

Culture:

Relating Cultural Practices to Perspectives:

Learners use the language to investigate, explain, and reflect on the relationship between the practices and
perspectives of the cultures studied.

Relating Cultural Products to Perspectives:

Learners use the language to investigate, explain and reflect between the products and perspectives of the

cultures studied.




Connections:
Learners build, reinforce, and expand their knowledge of other disciplines while using the language to develop
critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives:
Learners access and evaluate information and diverse perspectives that are available through the language
and its culture.

Lanquage Comparisons:
Learners use the language to investigate, explain and reflect on the nature of the language through
comparisons of the language studied and their own.

Cultural Comparisons:
Learners use the language to investigate, explain and reflect on the concept of culture through comparisons of
the cultures studied and their own.

Communities:
School and Global Communities: Learners use the language both within and beyond the classroom to interact
and collaborate in their community and the globalized world.

Lifelong Learning:
Learners set goals and reflect on their progress in using languages for enjoyment, enrichment and
advancement

World Languages Education in the 21st Century

New Jersey citizens are part of a dynamic, interconnected, and technologically driven global society centered
on the creation and communication of knowledge and ideas across geographical, cultural, and linguistic
borders.

Individuals who effectively communicate in more than one language, with an appropriate understanding of
cultural contexts, are globally literate and possess the attributes reflected in the mission and vision for world
languages education that follow:

Mission: The study of another language and culture enables individuals, whether functioning as citizens or
workers, to communicate face-to-face and by virtual means in appropriate ways with people from diverse
cultures.

Vision: An education in world languages fosters a population that:
¢ Communicates in more than one language with the levels of language proficiency that are required to
function in a variety of occupations and careers in the contemporary workplace.
o Exhibits attitudes, values, and skills that indicate a positive disposition and understanding of cultural
differences and that enhance cross-cultural communication.
e Values language learning as a global literacy as well as for its long-term worth in fostering personal,
work-related, and/or financial success in our increasingly interconnected world.

Lesson Objectives:
Students will be able to...

Use the appropriate personal pronouns and articles when referring to people and animals.
Identify the country Argentina and locate it on a world map.

Describe a Colombian style New Year’s Eve celebration.

Classify objects as large/small (grande/pequena) as well as inside/outside (adentro/ afuera).
Correctly communicate actions by using the correct Spanish verbs




Identify body parts by using the correct Spanish term
Describe the weather conditions in Spanish

Ask and answer the question “Cémo estas?”

Use appropriate terms to describe various occupations

Academic Vocabulary:

Spanish Words: Translation:
El diente Tooth

La boca Mouth
Las orejas Ears

La nariz Nose

Los ojos Eyes

La espalda Back

Los brazos Arms

La cabeza Head

Las piernas Legs

El cabello Hair

El clima Weather
Esta lloviendo It's raining
Esta despejado It's clear
Esta nublado It's cloudy
El arcoiris Rainbow

Dias de la semana

Days of week

Lunes Monday
Martes Tuesday
Miércoles Wednesday
Jueves Thursday
Viernes Friday
Sabado Saturday
Domingo Sunday

Pregunta: Qué estas haciendo?

Question: What are you doing?

Respuestas

Answers

Estoy buscando

I’m looking for

Estoy reciclando

I’'m recycling




Estoy hacienda mi tarea

I’'m doing my homework

Estoy en la computadora

I’m on the computer

Estoy jugando videojuegos

I’'m playing videogames

Estoy leyendo I’'m reading
Estoy durmiendo I’'m sleeping
Estoy bafiando I’'m bathing

Estoy en teléfono

I’m on the phone

Estoy tocando el piano

I’m playing the piano

Estoy bailando

I’m dancing

Estoy nadando

I’'m swimming

Estoy jugando futbol I’m playing soccer

Estoy mirando I’m watching
Academic Vocabulary (continued):

Spanish Words: Translation:

Banarse To bathe

Lavar To wash

Correr To run

Bailar To dance

Nadar To swim

Esperar To wait/to hope

Papa Dad

Coémo estas?

How are you?

Respuesta: excelente

Answer: excellent

Mas o menos So-so

Mal Bad

Qué es esto? What is this?
Sucio/a Dirty
Limpio/a Clean

La Ducha Shower

El bafio Bathroom

El nifio/ La nifia

Boy/ Girl




El Carro Car

Mundo World

El bombero Fireman

El mesero Waiter

El doctor Doctor

El detective Detective

El cocinero Chef
Indicators:

Interpretive: The Novice-Mid language learner understands and communicates using a variety of words,
phrases and memorized expressions and can independently identify and recognize memorized words and
phrases that bring meaning to text.

Interpersonal: The Novice-Mid language learner understands and communicates a variety of words, phrases
and memorized expressions independently to:

e Respond to learned questions.
o Ask memorized questions.

o State needs and preferences.

o Describe people, places, and things.

Presentational: The Novice-Mid language learner understands and communicates a variety of words,
phrases and memorized expressions independently to:

e Make lists.

e State needs and preferences.
e Describe people, places, and things.

Cultural Content Statement(s):

Personal identity is developed through experiences that occur within one’s family, one’s community, and the
culture at large. (Topics that assist in the development of this understanding should include, but are not limited
to: self, friends, family, pets, physical/personality descriptions, school, likes/dislikes, and pastimes.)

Understandings: Essential Questions:
Students will understand that... o What are some key similarities and differences
¢ Many products and practices related to between Spanish and English? How can | be more
home and community are shared open and tolerant towards the differences?
across cultures while others are culture- ¢ How do | identify objects and people in Spanish in my
specific. environment?
e Definite articles in Spanish not only e How does culture affect grammar?
have gender but can also be plural e How can | express myself when | do not know the
¢ Atrticles, nouns, and adjectives must words in the target language?
agree in gender and number
¢ Non verbal communication such as
acting out basic action words help
express meaning.




Assessment Evidence ‘

Performance Tasks: Other Evidence:
e Various workbook pages to be completed throughout
Interpretive (reading and listening) unit
e Online Quizzes e Class participation in Vocabulary practice
e Squisher Says Comic with ¢ Video segment viewing/engagement
comprehension questions e Informal and formal teacher observation of oral and
e (Geography in a Jiffy written work

e Fast Facts

Interpersonal (dialogue with each other and
with teacher)

Rapid Review

Flashcards

Sticker Activities

Duck, Duck, Goose FLK Game
Color Game

Directions Game

Weather Activity

Squisher Says Discussion
Tener Squish

Interview Review Activity

Indicators:
Interpretive:

The Novice-Mid language learner understands and communicates using a variety of words, phrases and
memorized expressions and can independently identify and recognize memorized words and phrases that
bring meaning to text.

Interpersonal: The Novice-Mid language learner understands and communicates a variety of words, phrases
and memorized expressions to independently:

e Respond to learned questions.

e Ask memorized questions.

o State needs and preferences.

o Describe people, places, and things.

Presentational: The Novice-Mid language learner understands and communicates a variety of words,
phrases and memorized expressions to independently:

e Make lists.

e State needs and preferences.

e Describe people, places, and things.

Cultural Content Statement(s): Personal identity is developed through experiences that occur within one’s
family, one’s community, and the culture at large. (Topics that assist in the development of this understanding
should include, but are not limited to: self, friends, family, pets, physical/personality descriptions, school,
likes/dislikes, and pastimes.)




Benchmarks ‘

Assessing Performance Assessing Proficiency
Based on instruction: Describes what the language Independent of specific instruction or curriculum:
learner can demonstrate based on what was learned | Describes what the language user can do regardless
of where, when or how the language was acquired

Practice: Tasks are derived from the language Spontaneous: Tasks are non-rehearsed situations
functions and vocabulary that learners have practiced
or rehearsed but which are applied to other tasks with
familiar contexts

Familiar content and context: Content based on what | Broad content and context: Context and content are
was learned, practiced, or rehearsed; all within a those that are appropriate for the given level
context similar but not identical to how learned

Demonstrated performance: To be evaluated within a | Sustained performance across all the tasks and
range, must be able to demonstrate the features of contexts for the level: To be at a level, must

the domains of a given range in those contexts and demonstrate consistent patterns of all the criteria for a
content areas that have been learned and practices. given level, all of the time

Integrated Performance Assessment with Can-Do statements

Online Quizzes — Average of student scores over duration of unit. All
Students Receive an S or above.
The ultimate goal of world language instruction is for learners to attain high levels of proficiency, which allows
them to use the language with ease and confidence in everyday interactions with native speakers and in the
workplace. To attain proficiency, learners learn, use, and practice language that they acquire in a classroom
setting. Spiraling and recursive performance in a world language leads to
proficiency.
o Performance is defined as how well a learner uses language acquired in a classroom setting.
e Proficiency is defined as the spontaneous use of language in real-world situations that might occur
when:
— interacting with native speakers of the language, or
— immersed in a target language environment.

The following guidelines describe what individuals can do with language when speaking, writing, listening, and
reading in real-life situations in spontaneous and non-rehearsed contexts (ACTFL, 2012). The guidelines
identify five major levels of proficiency: Novice, Intermediate, Advanced, Superior, and Distinguished.

¢ Novice Low: Students communicate using words and phrases that are memorized and practiced when
talking about very familiar topics related to self, family, friends, school and home.

¢ Novice Mid: Students communicate using memorized words and some phrases to talk about familiar
topics related to school, home, and the community.

e Novice High: Students communicate using words, lists, and simple sentences to ask and answer
questions, to handle simple transactions related to everyday life, and to talk about subject matter
studied in other classes.

¢ Intermediate Low: Students communicate using simple sentences to ask and answer questions, to
handle simple transactions related to everyday life, and to talk about subject matter studied in other
classes.

¢ Intermediate Mid: Students communicate using strings of sentences to ask and answer questions, to
handle simple transactions related to everyday life, and to talk about subject matter studied in other
classes.

¢ Intermediate High: Students communicate using connected sentences and paragraphs to handle
complicated situations on a wide-range of topics.

¢ Advanced Low: Students communicate using paragraph-level discourse to handle complicated
situations on a wide-range of topics.




Learning Plan

Learning Activities:
e Watch Video Segment(s)
Gust of Grammar
Geography in a Jiffy/ Culture Discussion
Workbook Pages
Flashcard Fun activity
Rapid Review
Duck, Duck, Goose- FLK style
Idioms in an Instant
Cdémo te llamas
Play Go Squish!
Act it Out!
Flashcard Review

Notes:
¢ When lesson time is restricted- always make the video portion of each lesson the priority.
Omit Dice-Off lessons as well as Sticker Activities from Teacher Guide
Lesson activities may be combined when time allows
Emphasize activities and worksheets that include matching
Omit or modify any worksheets that require spelling
Omit Dice-off Lessons as well as Sticker Activities

Resources:

http://www.cortland.edu/flteach/ select “digest” version

http://www.scholastic.com

http://www.nflrc.iastate.edu/

http://www.hull.ac.uk/cti/langsite/ *go to teaching with the web

http://www.stanford.edu/group/CFLP/index.html

http://www.ilovelanquages.com/

http://www.nclrc.org/

http://www.clta.net/lessons/

http://www.Vvirtualtourist.com

http://www.cia.gov

http://www.worldtime.com

http://www.yahooligans.com

http://www.state.nj.us/education/modelcurriculum/wl/nmk5u1a.shtml

http://www.state.nj.us/education/cccs/2014/wl/

http://www.state.nj.us/education/cccs/2014/wl/progression.pdf



http://www.cortland.edu/flteach/
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.hull.ac.uk/cti/langsite/
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.state.nj.us/education/modelcurriculum/wl/nmk5u1a.shtml
http://www.state.nj.us/education/cccs/2014/wl/
http://www.state.nj.us/education/cccs/2014/wl/progression.pdf

Unit Learning Goal and Scale
(Level 2.0 reflects a minimal level of proficiency)
Standard(s):
o 7.1.NM.IPRET.1: Identify familiar spoken and written words, phrases, and simple sentences contained
in culturally authentic materials and other resources related to targeted themes.

e 7.1.NM.IPRET.2: Respond with actions and/or gestures to oral and written directions, commands, and
requests that relate to familiar and practiced topics.

e 7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written
descriptions.

e 7.1.NM.PRSNT.1: Present basic personal information, interests, and activities using memorized words,
phrases, and a few simple sentences on targeted themes.

e 7.1.NM.PRSNT.2: State basic needs on very familiar topics using words, phrases, and short
memorized, formulaic sentences practiced in class.

7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.

e 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world
and those facing the students’ own regions.

e 7.1.NM.IPERS.1: Request and provide information by asking and answering simple, practiced
questions, using memorized words and phrases.

o 7.1.NM.IPERS.2: Share basic needs on very familiar topics using words, phrases, and short memorized,
formulaic sentences practiced in class.

¢ 7.1.NM.IPERS.4: Give and follow simple oral and written directions, commands, and requests when
participating in classroom and cultural activities.

4.0 Students will be able to:

e Use digital tools to exchange basic information at the word and memorized-phrase level related
to self and targeted themes

e Initiate discussion that is not limited to asking and responding to simple questions, making
requests, and expressing preferences using memorized words and phrases.

3.0 Students will be able to:
e Choose appropriate terms and phrases to write about familiar topics
¢ Demonstrate comprehension of simple, oral and written directions, commands, and requests

through appropriate physical response as well as through expressions

Students will be able to:

2.0 e Copy/write words, phrases, or simple guided texts on familiar topics.

) e Show understanding of simple, oral and written directions and commands, through mimicking
appropriate physical response

1.0 With help, partial success at level 2.0 content and level 3.0 content

0.0 Even with help, no success




Unit Modifications for Special Population Students

Advanced Learners Additional challenge to use Spanish vocabulary in daily activities
http://www.state.nj.us/education/aps/cccs/g_and_t_req.htm

Struggling Learners Extended time, partner with buddy, visuals, use of iPads or laptops as
available to revisit the videos

English Language Additional practice with flashcards, use of iPads or laptops as aviable to revisit
Learners the videos

http://www.state.nj.us/education/aps/cccs/ELL.htm
Special Needs Learners Extended time, multiple choice possibilities, matching, visuals, use of iPads or

laptops as available to revisit the videos
http://www.state.nj.us/education/specialed/

Learners with 504s Refer to page four in the Parent and Educator Resource Guide to Section 504
to assist in the development of appropriate plans.



https://www2.ed.gov/about/offices/list/ocr/docs/504-resource-guide-201612.pdf

Unit Title: Level 7- Basketballs Aren’t For Bedtime

Unit Description:

The disaster of a dinner is over at 8:00 PM, exactly 12 hours from the start breakfast, it is time for the boys to
get ready for bed. Mom checks of the boys have everything they need in their bathroom and remind them to
wash their faces and brush their teeth. Parker has his own unconventional way of getting the job done. Not
surprisingly, parker wants to play instead of going to sleep and comes up with every excuse he can think of to
delay. And Eli and Andy aren’t much better.

Unit Duration: Marking Period 3

Desired Results ‘

Standard(s):

Novice Mid learners understand and communicate at the word, phrase and simple sentence level and
can independently identify and recognize memorized words and phrases that bring meaning to text or
ideas.

Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic
materials in the target language.
o 7.1.NM.IPRET.1: Identify familiar spoken and written words, phrases, and simple sentences contained
in culturally authentic materials and other resources related to targeted themes.
e 7.1.NM.IPRET.2: Respond with actions and/or gestures to oral and written directions, commands, and
requests that relate to familiar and practiced topics.
e 7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written
descriptions.
e 7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable
culturally authentic materials.
e 7.1.NM.IPRET.5: Demonstrate comprehension of brief oral and written messages found in short
culturally authentic materials on global issues, including climate change.

Interpersonal communication between and among people is the exchange of information and the negotiation
of meaning.

o 7.1.NM.IPERS.1: Request and provide information by asking and answering simple, practiced
questions, using memorized words and phrases.

o 7.1.NM.IPERS.2: Share basic needs on very familiar topics using words, phrases, and short
memorized, formulaic sentences practiced in class.

e 7.1.NM.IPERS.3: Express one’s own and react to others’ basic preferences and/or feelings using
memorized, words, phrases, and simple memorized sentences that are supported by gestures and
visuals.

e 7.1.NM.IPERS.4: Give and follow simple oral and written directions, commands, and requests when
participating in classroom and cultural activities.

e 7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting
others, during leave-takings, and in daily interactions.

e 7.1.NM.IPERS.6: Exchange brief messages with others about climate in the target regions of the world
and in one’s own region using memorized and practiced words, phrases, and simple, formulaic
sentences.

Presentational communication involves presenting information, concepts, and ideas to an audience of
listeners or readers on a variety of topics.
o 7.1.NM.PRSNT.1: Present basic personal information, interests, and activities using memorized words,
phrases, and a few simple sentences on targeted themes.
¢ 7.1.NM.PRSNT.2: State basic needs on very familiar topics using words, phrases, and short
memorized, formulaic sentences practiced in class.
¢ 7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.
e 7.1.NM.PRSNT.4: Copy/write words, phrases, or simple guided texts on familiar topics.




¢ 7.1.NM.PRSNT.5: Present information from age- and level-appropriate, culturally authentic materials
orally or in writing.

e 7.1.NM.PRSNT.6: Name and label tangible cultural products associated with climate change in the
target language regions of the world.

o 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world
and those facing the students’ own regions.

Intercultural Statement Possible topics:

Through the target language, learners identify and | Geography, climate, immigration, pastime
investigate some typical products related to activities and schedules, wellness, fine and
everyday life in the target culture(s) and in the practical arts.

learners’ own culture. They begin to infer
perspectives (attitudes, values, beliefs, the way a
native speaker living in the target culture
interprets meaning) of the target culture society.

Learners recognize and identify a few typical Geographical locations and features and their
practices of the target culture. bearing on the life style of target language
societies, actions of an individual, a community,
and a nation to limit climate change, population
trends in the target culture(s), the role of pastime
activities on a person’s future life style, wellness
attitudes and beliefs in the target language
regions of the world and in the students’ own
region, reflection of a society in its fine and
practical arts.

The World Language curriculum supports the following NJSLS ELA standards:

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a
text. Craft and Structure NJSLSA.R4. Interpret words and phrases as they are used in a text, including
determining technical, connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone. NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs,
and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.
NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas NJSLSA.R7. Integrate and evaluate content presented in diverse
media and formats, including visually and quantitatively, as well as in words. NJSLSA.R9. Analyze and
reflect on how two or more texts address similar themes or topics in order to build knowledge or to compare
the approaches the authors take. NJSLSW.K.1. Use a combination of drawing, dictating, and writing to
compose opinion pieces in which they tell a reader the topic or the name of the book they are writing about
and state an opinion or preference about the topic or book (e.g., My favorite book is...).

W.K.2. Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which
they name what they are writing about and supply some information about the topic. W.K.3. Use a
combination of drawing, dictating, and writing to narrate a single event or several loosely linked events, tell
about the events in the order in which they occurred, and provide a reaction to what happened.

RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what,
where, when, why, how). RL.K.2. With prompting and support, retell familiar stories, including key details
(e.g., who, what, where, when, why, how). RL.K.3. With prompting and support, identify characters, settings,
and major events in a story.




Craft and Structure RL.K.4. Ask and answer questions about unknown words in a text. RL.K.5. Recognize
common types of texts (e.g., storybooks, poems). RL.K.6. With prompting and support, name the author and
illustrator of a story and define the role of each in telling the story.

Integration of Knowledge and Ideas RL.K.7. With prompting and support, describe the relationship
between illustrations and the story in which they appear (e.g., what moment in a story an illustration depicts).

SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and texts
with peers and adults in small and larger groups.

E. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns
speaking about the topics and texts under discussion).
F. Continue a conversation through multiple exchanges.

SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other media by
asking and answering questions about key details and requesting clarification if something is not understood.

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not
understood.

Presentation of Knowledge and Ideas
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide
additional detail.

SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.

L.K.5. With guidance and support from adults, explore word relationships and nuances in word meanings.

I.  Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the
categories represent.

J. Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their
opposites (antonyms).

K. Identify real-life connections between words and their use (e.g., note places at school that are
colorful).

D. Distinguish shades of meaning among verbs describing the same general action (e.g., walk,
march, strut, prance) by acting out the meanings.

L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding to
texts.

Science, Health, and Social Studies Kindergarten units are also supported in this curriculum.

Interdisciplinary Connections

Indicators:
ELA / WL Alignment

Comprehensive & Physial Education: https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CHPE.pdf

Science: https://www.nj.gov/education/cccs/2020/NJSLS-Science.pdf

Social Studies: https://www.nj.qov/education/cccs/2020/2020%20NJSLS-SS.pdf

Civics, Government and Human Rights (Civics) * Civic and Political Institutions (PI) « Participation and
Deliberation (PD) « Democratic Principles (DP) * Processes, Rules and Laws (PR) « Human and Civil Rights
(HR) » Civic Mindedness (CM) Geography, People and the Environment (Geo) * Spatial Views of the World



http://www.k12.wa.us/WorldLanguages/pubdocs/CCSS_WL_standards_HO.pdf
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CHPE.pdf
https://www.nj.gov/education/cccs/2020/NJSLS-Science.pdf
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-SS.pdf

(SV) « Human Population Patterns (PP) « Human Environment Interaction (HE) » Global Interconnections
(Gl)Economics, Innovation and Technology (Econ) « Economic Ways of Thinking (ET) « Exchanges and
Markets (EM) « National Economy (NE) * Global Economy (GE) History, Culture and Perspectives (History) *
Continuity and Change (CC) * Understanding Perspectives (UP) « Historical Sourcing and Evidence (SE) ¢
Claims and Argumentation (CA

Visual and Performing Arts: https://www.nj.gov/education/cccs/2020/2020%20NJSLS-VPA.pdf

Standards in Action: Climate Change By its very nature, art has the power to inform or draw attention to a
specific topic. It is always about something. In fact, the increasing prevalence of activist art in the past decade
evidences the power of the arts to communicate big ideas. The aim of activist art is to change the world by
inspiring people to take action against societal problems (Nurmis, 2016) — including global climate change.
For example, when students engage in the creation and presentation of media artwork, or when devising a
theatrical work exploring the social and economic implications of climate change (e.g., impacts on human
health, agriculture, food security, water supply, transportation, energy systems, ecosystems), one might
expect to see students working collaboratively to research the complex impacts of global climate change on
the economy and quality of daily living for people throughout the world. Ultimately, by being culturally
engaging, and tapping into the creative potential of the arts to shape perception, students can New Jersey
Department of Education June 2020 4contribute to imagining a new and better future for humankind (Curtis,
Reid, & Ballard, 2012; Hulme, 2009; Marks, Chandler, & Baldwin, 2014; Nurmis, 2016) through their artwork.
This holds true for students now, and as adults in the workplace. It is not inconceivable that learning to
leverage the capacity of the arts to raise awareness about the effects of climate change could yield
employment opportunities focused on combating the negative effects of climate change and other societal
global issues.

Social Emotional Learning:

Social and emotional learning (SEL) refers to the process by which children and adults acquire and effectively
apply the knowledge, attitudes, and skills necessary to do the following: understand and manage emotions;
set and achieve positive goals; feel and show empathy for others; and make responsible decisions. World
Language teachers include SEL practices in everyday learning to include the state competencies and sub-
competencies. Students, through SEL, are able to take personal ownership and responsibility for their
learning and decisions.



https://www.nj.gov/education/cccs/2020/2020%20NJSLS-VPA.pdf

New Jersey Social and Emotional Learning
Competencies and Sub-Competencies

Awareness

Recognize

one’s feelings
and thoughts
Recognize

the impact of
one’s feelings and
thoughts on one’s
own behavior
Recognize

one’s personal
traits, strengths,
and limitations
Recognize

the importance
of self-confidence
in handling daily
tasks and
challenges

Management

® Understand
and practice
strategies for
managing one’s own
emotions, thoughts,
and behaviors
Recognize
the skills needed
to establish and
achieve personal
and educational
goals
Identify
and apply ways
to persevere or
overcome barriers
through alternative
methods to achieve
one’s goals

Social
Awareness

* Recognize
and identify the
thoughts, feelings,
and perspectives
of others
Demonstrate
an awareness of the
differences among
individuals, groups,
and others’ cultural
backgrounds
Demonstrate
an understanding
of the need for
mutual respect
when viewpoints
differ
Demonstrate
an awareness of
the expectations for
social interactions
in a variety of
settings

Responsible

Decision-Making
® Develop,

implement, and
model effective
problem-solving
and critical
thinking skills
Identify

the consequences
associated with one’s
actions in order to
make constructive
choices

Evaluate

personal, ethical,
safety, and civic
impact of decisions

Relationship
Skills

Establish

and maintain healthy
relationships
Utilize positive
communication and
social skills to
interact effectively
with others
Identify

ways to resist
inappropriate
social pressure
Demonstrate

the ability to
prevent and resolve
interpersonal
conflicts in
constructive ways
Identify

who, when, where,
or how to seek help
for oneself or others
when needed

*Adopted by the New Jersey State Board of Education in August 2017

Integration of 215t Century Skills ‘

Indicators:

https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf

Focus on standards 9.1, 9.2 and 9.4

For NJSLS-CLKS, abbreviated forms of the disciplinary concepts are included in the alphanumeric code. The
disciplinary concepts were abbreviated as follows:

« Civic Financial Responsibility (CFR) « Credit Profile (CP) « Financial Psychology (FP) * Financial Institutions
(FI) « Planning and Budgeting (PB) « Risk Management and Insurance (RMI) « Economic and Government
Influences (EGI) « Career Awareness and Planning (CAP) ¢ Creativity and Innovation (Cl) « Critical Thinking
and Problem-Solving (CT) « Digital Citizenship (DC) « Global and Cultural Awareness (GCA) ¢ Information and
Media Literacy (IML) » Technology Literacy (TL)

Critical Thinking and Problem-solving Critical thinking involves the ability to use various types of reasoning as
appropriate to the situation. Essential to critical thinking is systems thinking, which analyzes how parts of a
whole interact together to produce outcomes. Critical thinking also includes making judgements and decisions
by analyzing evidence, claims, points of view then communicating the interpretation of both the information
and conclusions based on the best analysis. In tandem with critical thinking, problem solving involves the
ability to generate and execute a solution to a problem. Problem solving occurs through one’s use of initiative
and flexibility to use trial and error to solve a problem until a successful solution is found.



https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf

By the end of grade 2 | By the end of grade 5 | By the end of grade 8 | By the end of grade 12
Critical thinkers must The ability to solve Multiple solutions exist Collaboration with
first identify a problem problems effectively to solve a problem. individuals with diverse
then develop a plan to begins with gathering * An essential aspect of | experiences can aid in the
address it in order to data, seeking resources, | problem solving is being | problem-solving process,
effectively solve a and applying critical able to self reflect on particularly for global issues
problem. thinking skills. why possible solutions where diverse solutions are

for solving problems needed.

were or were not

successful.

Global and Cultural Awareness

To possess a cultural and global awareness is to fully understand that individuals are composed of complex
cultural backgrounds, which are influenced by a multitude of factors. Armed with this crucial understanding,
individuals can then better learn and work collaboratively with people from diverse cultures, religions and
lifestyles in a spirit of mutual respect and open dialogue, whether in a personal, work, or community-based
context. Such an awareness also stresses the importance of recognizing and understanding the rich histories
and multitude of languages of other nations and cultures.

By the end of grade 2 | By the end of grade 5 | By the end of grade 8 | By the end of grade 12
Individuals from different | Culture and geography | Awareness of and Solutions to the problems
cultures may have can shape an appreciation for cultural | faced by a global society
different points of view individual’s experiences | differences is critical to require the contribution of
and experiences. and perspectives. avoid barriers to individuals with different

productive and positive | points of view and

interaction. experiences.
Technology

¢ In order to make students from a target language culture feel more welcome in the school, students
learn to use appropriate gestures and oral expressions for greetings, leave takings, and common
classroom interactions, and incorporate them into their daily routines.

¢ Digital Tools in the context of a world languages class, include applications and software that aid in
communication. Some examples include video conferencing, texting, voicethread and IMing.

e Electronic Information Sources consist of audio, video, and text available through a virtual format.
Some examples include podcasts, videocasts, audio clips, and websites.

¢ Multimedia Rich Presentations contain a combination of text, audio, still images, video, interactivity and
animation.

¢ Virtual Sharing requires the use of digital tools and may be done through electronic information sources
such as a social community/educational site, electronic poster, or webpage.

Communication:

Interpersonal:

Learners interact and negotiate meaning in spoken or written conversations to share information, reactions,
feelings and opinions.

Interpretive:
Learners understand, interpret, and analyze what is heard, read, or viewed on a variety of topics.

Presentational:
Learners present information, concepts, and ideas to inform, explain, persuade and narrate on a variety of
topics using appropriate media and adapting to various audiences of listeners, readers or viewers.

Culture:

Relating Cultural Practices to Perspectives:

Learners use the language to investigate, explain, and reflect on the relationship between the practices and
perspectives of the cultures studied.




Relating Cultural Products to Perspectives:
Learners use the language to investigate, explain and reflect between the products and perspectives of the
cultures studied.

Connections:
Learners build, reinforce, and expand their knowledge of other disciplines while using the language to
develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives:
Learners access and evaluate information and diverse perspectives that are available through the language
and its culture.

Language Comparisons:
Learners use the language to investigate, explain and reflect on the nature of the language through
comparisons of the language studied and their own.

Cultural Comparisons:
Learners use the language to investigate, explain and reflect on the concept of culture through comparisons
of the cultures studied and their own.

Communities:
School and Global Communities: Learners use the language both within and beyond the classroom to
interact and collaborate in their community and the globalized world.

Lifelong Learning:
Learners set goals and reflect on their progress in using languages for enjoyment, enrichment and
advancement

World Languages Education in the 21st Century

New Jersey citizens are part of a dynamic, interconnected, and technologically driven global society centered
on the creation and communication of knowledge and ideas across geographical, cultural, and linguistic
borders.

Individuals who effectively communicate in more than one language, with an appropriate understanding of
cultural contexts, are globally literate and possess the attributes reflected in the mission and vision for world
languages education that follow:

Mission: The study of another language and culture enables individuals, whether functioning as citizens or
workers, to communicate face-to-face and by virtual means in appropriate ways with people from diverse
cultures.

Vision: An education in world languages fosters a population that:
¢ Communicates in more than one language with the levels of language proficiency that are required to
function in a variety of occupations and careers in the contemporary workplace.
¢ Exhibits attitudes, values, and skills that indicate a positive disposition and understanding of cultural
differences and that enhance cross-cultural communication.
e Values language learning as a global literacy as well as for its long-term worth in fostering personal,
work-related, and/or financial success in our increasingly interconnected world.




Academic Vocabulary:

Spanish Words: Translation:
Las flores Flowers
El verano Summer
El sol Son
El otoio Autumn
El dia de las brujas Halloween (day of the witches, literally)
El invierno Winter
La luz apaganda Light off
Las medias Socks
Los pantalones Pants
La ropa interior Underwear
Frio/ Fria Cold
Cansado/a Tired
El chicle Gum
El dinero Money
Abierto Open
cerrado Close
Buenos noches Good night
Por favor Please
Menu Menu
El pescado Fish
La ensalada Salad
La sopa Soup
Indicators:
Interpretive

The Novice-Mid language learner understands and communicates using a variety of words, phrases and
memorized expressions and can independently identify and recognize memorized words and phrases that
bring meaning to text.

Interpersonal: The Novice-Mid language learner understands and communicates a variety of words,
phrases and memorized expressions to independently:

¢ Respond to learned questions.

e Ask memorized questions.

e State needs and preferences.

e Describe people, places, and things.

Presentational: The Novice-Mid language learner understands and communicates a variety of words,
phrases and memorized expressions to independently:

e Make lists.

e State needs and preferences.

e Describe people, places, and things.




Cultural Content Statement(s):

Personal identity is developed through experiences that occur within one’s family, one’s community, and the
culture at large. (Topics that assist in the development of this understanding should include, but are not
limited to: self, friends, family, pets, physical/personality descriptions, school, likes/dislikes, and pastimes.)

Understandings:

Students will understand that...

Many products and practices related to home
and community are shared across cultures while
others are culture-specific.

Verbs must be conjugated in Spanish, just as in
English.

Syntax in Spanish is different than in English in
that the position of adjectives and nouns in a
sentence are reversed in the two languages.
Non verbal communication, such as physically
acting out action words, is a way to express
oneself.

Performance Tasks:

Interpretive (reading and listening)

Online Quizzes

Squisher Says Comic with comprehension
questions

Geography in a Jiffy

Fast Facts

Interpersonal (dialogue with each other and with
teacher)

Rapid Review

Flashcards

Sticker Activities

Doénde Esta?/ Ahi esta! Activity

Duck, Duck, Goose FLK Game

Me Gusta/No Me Gusta Game

Bench
Assessing Performance

Assessment Evidence

Essential Questions:

How do | express possession of an object in
Spanish?

How do | use the language that | have learned
in context/conversation?

How can | communicate when | don’t know how
to speak a language fluently?

How can | communicate basic needs like
hunger and thirst in Spanish?

Other Evidence:

Various workbook pages to be completed
throughout unit

Class participation in Vocabulary practice
Video segment viewing/engagement

Informal and formal teacher observation of oral
and written work

marks
Assessing Proficiency

Based on instruction: Describes what the language
learner can demonstrate based on what was learned

Independent of specific instruction or curriculum:
Describes what the language user can do regardless
of where, when or how the language was acquired

Practice: Tasks are derived from the language
functions and vocabulary that learners have practiced
or rehearsed but which are applied to other tasks with
familiar contexts

Spontaneous: Tasks are non-rehearsed situations

Familiar content and context: Content based on what
was learned, practiced, or rehearsed; all within a
context similar but not identical to how learned

Broad content and context: Context and content are
those that are appropriate for the given level




Demonstrated performance: To be evaluated within a | Sustained performance across all the tasks and
range, must be able to demonstrate the features of contexts for the level: To be at a level, must

the domains of a given range in those contexts and demonstrate consistent patterns of all the criteria for
content areas that have been learned and practices. | a given level, all of the time

Integrated Performance Assessment with Can-Do statements

Online Quizzes — Average of student scores over duration of unit. All Students receive an S or above.
The ultimate goal of world language instruction is for learners to attain high levels of proficiency, which allows
them to use the language with ease and confidence in everyday interactions with native speakers and in the
workplace. To attain proficiency, learners learn, use, and practice language that they acquire in a classroom
setting. Spiraling and recursive performance in a world language leads to
proficiency.
o Performance is defined as how well a learner uses language acquired in a classroom setting.
e Proficiency is defined as the spontaneous use of language in real-world situations that might occur
when:
— interacting with native speakers of the language, or
— immersed in a target language environment.

The following guidelines describe what individuals can do with language when speaking, writing, listening,
and reading in real-life situations in spontaneous and non-rehearsed contexts (ACTFL, 2012). The guidelines
identify five major levels of proficiency: Novice, Intermediate, Advanced, Superior, and Distinguished.

¢ Novice Low: Students communicate using words and phrases that are memorized and practiced when
talking about very familiar topics related to self, family, friends, school and home.

e Novice Mid: Students communicate using memorized words and some phrases to talk about familiar
topics related to school, home, and the community.

¢ Novice High: Students communicate using words, lists, and simple sentences to ask and answer
questions, to handle simple transactions related to everyday life, and to talk about subject matter studied
in other classes.

¢ Intermediate Low: Students communicate using simple sentences to ask and answer questions, to
handle simple transactions related to everyday life, and to talk about subject matter studied in other
classes.

e Intermediate Mid: Students communicate using strings of sentences to ask and answer questions, to
handle simple transactions related to everyday life, and to talk about subject matter studied in other
classes.

¢ Intermediate High: Students communicate using connected sentences and paragraphs to handle
complicated situations on a wide-range of topics.

e Advanced Low: Students communicate using paragraph-level discourse to handle complicated
situations on a wide-range of topics.

Learning Plan ‘

Learning Activities:

e Watch Video Segment(s)
Gust of Grammar
Amigos/Amigas sticker activity
Hula Hoop Game
Geography in a Jiffy/ Culture Discussion
Workbook Pages
Flashcard Fun activity
Rapid Review
Dénde Esta? Activity
Duck, Duck, Goose- FLK style
Idioms in an Instant
Play Duo Squish!




Read Squisher Says!

Culture activity- All About Bullfighting
Act it Out!

Flashcard Review

Notes:
When lesson time is restricted- always make the video portion of each lesson the priority.
e Use judgement to combine lessons when possible.
e Emphasize activities and worksheets that include matching
e Omit or modify any worksheets that require spelling
e Omit Dice-off Lessons as well as Sticker Activities

Additional Resources:
http://www.cortland.edu/flteach/ select “digest” version

http://www.scholastic.com

http://www.nflrc.iastate.edu/

http://www.hull.ac.uk/cti/langsite/ *go to teaching with the web

http://www.stanford.edu/group/CFLP/index.html

http://www.ilovelanguages.com/

http://www.nclrc.org/

http://www.clta.net/lessons/

http://www.virtualtourist.com

http://www.cia.gov

http://www.worldtime.com

http://www.yahooligans.com

http://www.state.nj.us/education/modelcurriculum/wil/nmk5u1a.shtml

http://www.state.nj.us/education/cccs/2014/wl/

http://www.state.nj.us/education/cccs/2014/wl/progression.pdf

Unit Learning Goal and Scale

(Level 2.0 reflects a minimal level of proficiency)

Standard(s):
o 7.1.NM.IPRET.1: Identify familiar spoken and written words, phrases, and simple sentences contained
in culturally authentic materials and other resources related to targeted themes.
e 7.1.NM.IPRET.2: Respond with actions and/or gestures to oral and written directions, commands, and
requests that relate to familiar and practiced topics.
o 7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written
descriptions.



http://www.cortland.edu/flteach/
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.hull.ac.uk/cti/langsite/
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.state.nj.us/education/modelcurriculum/wl/nmk5u1a.shtml
http://www.state.nj.us/education/cccs/2014/wl/
http://www.state.nj.us/education/cccs/2014/wl/progression.pdf

7.1.NM.PRSNT.1: Present basic personal information, interests, and activities using memorized words,
phrases, and a few simple sentences on targeted themes.

7.1.NM.PRSNT.2: State basic needs on very familiar topics using words, phrases, and short memorized,
formulaic sentences practiced in class.

7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.
7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world
and those facing the students’ own regions.

7.1.NM.IPERS.1: Request and provide information by asking and answering simple, practiced
questions, using memorized words and phrases.

7.1.NM.IPERS.2: Share basic needs on very familiar topics using words, phrases, and short memorized,
formulaic sentences practiced in class.

7.1.NM.IPERS.4: Give and follow simple oral and written directions, commands, and requests when
participating in classroom and cultural activities.

4.0 Students will be able to:
e Create, recite, and/ or dramatize simple poetry, rhymes, songs, and skits
3.0 Students will be able to:
¢ Demonstrate comprehension of brief oral and written messages using age- and level-
appropriate, culturally authentic materials on familiar topics.
Students will be able to:
20 ¢ Show understanding of brief oral or written messages using age- and level- appropriate,
) culturally authentic materials on familiar and recently covered topics.
e Read/recite scripted text of simple poetry, rhymes, songs, and skits.
1.0 With help, partial success at level 2.0 content and level 3.0 content
0.0 Even with help, no success

Unit Modifications for Special Population Students

Advanced Learners Additional challenge to use Spanish vocabulary in daily activities
http://www.state.nj.us/education/aps/cccs/g _and t req.htm

Struggling Learners Extended time, partner with buddy, visuals, use of iPads or laptops

as available to revisit the videos

English Language Learners Additional practice with flashcards, use of iPads or laptops as

aviable to revisit the videos
http://www.state.nj.us/education/aps/cccs/ELL.htm

Special Needs Learners Extended time, multiple choice possibilities, matching, visuals, use

of iPads or laptops as available to revisit the videos
http://www.state.nj.us/education/specialed/

Learners with 504s Refer to page four in the Parent and Educator Resource

Guide to Section 504 to assist in the development of
appropriate plans.



http://www.state.nj.us/education/aps/cccs/g_and_t_req.htm
http://www.state.nj.us/education/aps/cccs/ELL.htm
http://www.state.nj.us/education/specialed/
https://www2.ed.gov/about/offices/list/ocr/docs/504-resource-guide-201612.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/504-resource-guide-201612.pdf

Unit Title: Level 8- Basketballs Aren’t For Bedtime Part 2

Unit Description:

It is 45 minutes later and the to Mom's dismay, the boys are still not asleep. Parker can't sleep with Pequefa
and Eli and Andy, sharing the same bed, are disagreeing about whose half of the bed is better. Finally, Mom
has enough and Parker apologizes and says he is going to sleep next to Pequena. Unfortunately, that doesn't
last long

Unit Duration: Marking Period 4

Desired Results

Standard(s):
Novice Mid learners understand and communicate at the word, phrase and simple sentence level and can
independently identify and recognize memorized words and phrases that bring meaning to text or ideas.

Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic
materials in the target language.

e 7.1.NM.IPRET.1: Identify familiar spoken and written words, phrases, and simple sentences contained
in culturally authentic materials and other resources related to targeted themes.

o 7.1.NM.IPRET.2: Respond with actions and/or gestures to oral and written directions, commands, and
requests that relate to familiar and practiced topics.

e 7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written
descriptions.

e 7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable
culturally authentic materials.

e 7.1.NM.IPRET.5: Demonstrate comprehension of brief oral and written messages found in short
culturally authentic materials on global issues, including climate change.

Interpersonal communication between and among people is the exchange of information and the negotiation
of meaning.

¢ 7.1.NM.IPERS.1: Request and provide information by asking and answering simple, practiced
questions, using memorized words and phrases.

o 7.1.NM.IPERS.2: Share basic needs on very familiar topics using words, phrases, and short memorized,
formulaic sentences practiced in class.

e 7.1.NM.IPERS.3: Express one’s own and react to others’ basic preferences and/or feelings using
memorized, words, phrases, and simple memorized sentences that are supported by gestures and
visuals.

e 7.1.NM.IPERS.4: Give and follow simple oral and written directions, commands, and requests when
participating in classroom and cultural activities.

o 7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting
others, during leave-takings, and in daily interactions.

e 7.1.NM.IPERS.6: Exchange brief messages with others about climate in the target regions of the world
and in one’s own region using memorized and practiced words, phrases, and simple, formulaic
sentences.

Presentational communication involves presenting information, concepts, and ideas to an audience of
listeners or readers on a variety of topics.
o 7.1.NM.PRSNT.1: Present basic personal information, interests, and activities using memorized words,
phrases, and a few simple sentences on targeted themes.
o 7.1.NM.PRSNT.2: State basic needs on very familiar topics using words, phrases, and short memorized,
formulaic sentences practiced in class.
e 7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.
e 7.1.NM.PRSNT.4: Copy/write words, phrases, or simple guided texts on familiar topics.
e 7.1.NM.PRSNT.5: Present information from age- and level-appropriate, culturally authentic materials
orally or in writing.




o 7.1.NM.PRSNT.6: Name and label tangible cultural products associated with climate change in the
target language regions of the world.

e 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world
and those facing the students’ own regions.

Intercultural Statement Possible topics:

Through the target language, learners identify and Geography, climate, immigration, pastime activities
investigate some typical products related to everyday | and schedules, wellness, fine and practical arts.
life in the target culture(s) and in the learners’ own
culture. They begin to infer perspectives (attitudes,
values, beliefs, the way a native speaker living in the
target culture interprets meaning) of the target
culture society.

Learners recognize and identify a few typical Geographical locations and features and their bearing
practices of the target culture. on the life style of target language societies, actions
of an individual, a community, and a nation to limit
climate change, population trends in the target
culture(s), the role of pastime activities on a person’s
future life style, wellness attitudes and beliefs in the
target language regions of the world and in the
students’ own region, reflection of a society in its fine
and practical arts.

The World Language curriculum supports the following NJSLS ELA standards:

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a
text. Craft and Structure NJSLSA.R4. Interpret words and phrases as they are used in a text, including
determining technical, connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone. NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs,
and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.
NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas NJSLSA.R7. Integrate and evaluate content presented in diverse
media and formats, including visually and quantitatively, as well as in words. NJSLSA.R9. Analyze and
reflect on how two or more texts address similar themes or topics in order to build knowledge or to compare
the approaches the authors take. NJSLSW.K.1. Use a combination of drawing, dictating, and writing to
compose opinion pieces in which they tell a reader the topic or the name of the book they are writing about
and state an opinion or preference about the topic or book (e.g., My favorite book is...).

W.K.2. Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which
they name what they are writing about and supply some information about the topic. W.K.3. Use a
combination of drawing, dictating, and writing to narrate a single event or several loosely linked events, tell
about the events in the order in which they occurred, and provide a reaction to what happened.

RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what,
where, when, why, how). RL.K.2. With prompting and support, retell familiar stories, including key details
(e.g., who, what, where, when, why, how). RL.K.3. With prompting and support, identify characters, settings,
and major events in a story.

Craft and Structure RL.K.4. Ask and answer questions about unknown words in a text. RL.K.5. Recognize
common types of texts (e.g., storybooks, poems). RL.K.6. With prompting and support, name the author and
illustrator of a story and define the role of each in telling the story.

Integration of Knowledge and Ideas RL.K.7. With prompting and support, describe the relationship
between illustrations and the story in which they appear (e.g., what moment in a story an illustration depicts).




SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and texts
with peers and adults in small and larger groups.

G. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns
speaking about the topics and texts under discussion).
H. Continue a conversation through multiple exchanges.

SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other media by
asking and answering questions about key details and requesting clarification if something is not understood.

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not
understood.

Presentation of Knowledge and Ideas
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide
additional detail.

SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.

L.K.5. With guidance and support from adults, explore word relationships and nuances in word meanings.
L. Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the
categories represent.
M. Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their
opposites (antonyms).
N. Identify real-life connections between words and their use (e.g., note places at school that are
colorful).
O. Distinguish shades of meaning among verbs describing the same general action (e.g., walk,
march, strut, prance) by acting out the meanings.

L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding to
texts.

Science, Health, and Social Studies Kindergarten units are also supported in this curriculum.

Interdisciplinary Connections

Indicators:
ELA / WL Alignment

Comprehensive & Physial Education: https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CHPE.pdf

Science: https://www.nj.gov/education/cccs/2020/NJSLS-Science.pdf

Social Studies: https://www.nj.qov/education/cccs/2020/2020%20NJSLS-SS.pdf

Civics, Government and Human Rights (Civics) * Civic and Political Institutions (PI) « Participation and
Deliberation (PD) « Democratic Principles (DP) * Processes, Rules and Laws (PR) « Human and Civil Rights
(HR) « Civic Mindedness (CM) Geography, People and the Environment (Geo) * Spatial Views of the World
(SV) * Human Population Patterns (PP) « Human Environment Interaction (HE) « Global Interconnections
(GlEconomics, Innovation and Technology (Econ) « Economic Ways of Thinking (ET) « Exchanges and
Markets (EM) « National Economy (NE) * Global Economy (GE) History, Culture and Perspectives (History) *
Continuity and Change (CC) * Understanding Perspectives (UP) ¢ Historical Sourcing and Evidence (SE) *
Claims and Argumentation (CA

Visual and Performing Arts: https://www.nj.qov/education/cccs/2020/2020%20NJSLS-VPA.pdf



http://www.k12.wa.us/WorldLanguages/pubdocs/CCSS_WL_standards_HO.pdf
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CHPE.pdf
https://www.nj.gov/education/cccs/2020/NJSLS-Science.pdf
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-SS.pdf
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-VPA.pdf

Standards in Action: Climate Change By its very nature, art has the power to inform or draw attention to a
specific topic. It is always about something. In fact, the increasing prevalence of activist art in the past decade
evidences the power of the arts to communicate big ideas. The aim of activist art is to change the world by
inspiring people to take action against societal problems (Nurmis, 2016) — including global climate change.
For example, when students engage in the creation and presentation of media artwork, or when devising a
theatrical work exploring the social and economic implications of climate change (e.g., impacts on human
health, agriculture, food security, water supply, transportation, energy systems, ecosystems), one might
expect to see students working collaboratively to research the complex impacts of global climate change on
the economy and quality of daily living for people throughout the world. Ultimately, by being culturally
engaging, and tapping into the creative potential of the arts to shape perception, students can New Jersey
Department of Education June 2020 4contribute to imagining a new and better future for humankind (Curtis,
Reid, & Ballard, 2012; Hulme, 2009; Marks, Chandler, & Baldwin, 2014; Nurmis, 2016) through their artwork.
This holds true for students now, and as adults in the workplace. It is not inconceivable that learning to
leverage the capacity of the arts to raise awareness about the effects of climate change could yield
employment opportunities focused on combating the negative effects of climate change and other societal
global issues.

Social Emotional Learning:

Social and emotional learning (SEL) refers to the process by which children and adults acquire and effectively
apply the knowledge, attitudes, and skills necessary to do the following: understand and manage emotions;
set and achieve positive goals; feel and show empathy for others; and make responsible decisions. World
Language teachers include SEL practices in everyday learning to include the state competencies and sub-
competencies. Students, through SEL, are able to take personal ownership and responsibility for their
learning and decisions.

New Jersey Social and Emotional Learning
Competencies and Sub-Competencies

Awareness

Recognize

one’s feelings

and thoughts
Recognize

the impact of
one’s feelings and
thoughts on one’s
own behavior
Recognize

one’s personal
traits, strengths,
and limitations
Recognize

the importance
of self-confidence
in handling daily
tasks and
challenges

Management

* Understand
and practice
strategies for
managing one’s own
emotions, thoughts,
and behaviors
Recognize
the skills needed
to establish and
achieve personal
and educational
goals
Identify
and apply ways
to persevere or
overcome barriers
through alternative
methods to achieve
one’s goals

Awareness

* Recognize
and identify the
thoughts, feelings,
and perspectives
of others
Demonstrate
an awareness of the
differences among
individuals, groups,
and others” cultural
backgrounds
Demonstrate
an understanding
of the need for
mutual respect
when viewpoints
differ
Demonstrate
an awareness of
the expectations for
social interactions
in a variety of
settings

Responsible

Decision-Making
¢ Develop,

implement, and
model effective
problem-solving
and critical
thinking skills
Identify

the consequences
associated with one’s
actions in order to
make constructive
choices

Evaluate

personal, ethical,
safety, and civic
impact of decisions

Relationship

Skills

Establish

and maintain healthy
relationships
Utilize positive
communication and
social skills to
interact effectively
with others
Identify

ways to resist
inappropriate
social pressure
Demonstrate

the ability to
prevent and resolve
interpersonal
conflicts in
constructive ways
Identify

who, when, where,
or how to seek help
for oneself or others
when needed

*Adopted by the New Jersey State Board of Education in August 2017




Integration of 215t Century Skills

Indicators:

https://www.nj.qgov/education/cccs/2020/2020%20NJSLS-CLKS.pdf

Focus on standards 9.1, 9.2 and 9.4

For NJSLS-CLKS, abbreviated forms of the disciplinary concepts are included in the alphanumeric code. The
disciplinary concepts were abbreviated as follows:

» Civic Financial Responsibility (CFR) « Credit Profile (CP) « Financial Psychology (FP) « Financial Institutions
(FI) « Planning and Budgeting (PB) « Risk Management and Insurance (RMI) « Economic and Government
Influences (EGI) « Career Awareness and Planning (CAP) « Creativity and Innovation (Cl) « Critical Thinking
and Problem-Solving (CT) « Digital Citizenship (DC) « Global and Cultural Awareness (GCA) ¢ Information and
Media Literacy (IML) » Technology Literacy (TL)

Critical Thinking and Problem-solving

Critical thinking involves the ability to use various types of reasoning as appropriate to the situation. Essential
to critical thinking is systems thinking, which analyzes how parts of a whole interact together to produce
outcomes. Critical thinking also includes making judgements and decisions by analyzing evidence, claims,
points of view then communicating the interpretation of both the information and conclusions based on the
best analysis. In tandem with critical thinking, problem solving involves the ability to generate and execute a
solution to a problem. Problem solving occurs through one’s use of initiative and flexibility to use trial and
error to solve a problem until a successful solution is found.

By the end of grade 2 By the end of grade 5 By the end of grade 8 By the end of grade 12

Critical thinkers must first | The ability to solve Multiple solutions exist to | Collaboration with

identify a problem then problems effectively solve a problem. individuals with diverse

develop a plan to address | begins with gathering * An essential aspect of experiences can aid in

it in order to effectively data, seeking resources, | problem solving is being | the problem-solving

solve a problem. and applying critical able to self reflect on why | process, particularly for

thinking skills. possible solutions for global issues where

solving problems were or | diverse solutions are
were not successful. needed.

Global and Cultural Awareness

To possess a cultural and global awareness is to fully understand that individuals are composed of complex
cultural backgrounds, which are influenced by a multitude of factors. Armed with this crucial understanding,
individuals can then better learn and work collaboratively with people from diverse cultures, religions and
lifestyles in a spirit of mutual respect and open dialogue, whether in a personal, work, or community-based
context. Such an awareness also stresses the importance of recognizing and understanding the rich histories
and multitude of languages of other nations and cultures.

By the end of grade 2 By the end of grade 5 By the end of grade 8 By the end of grade 12

Individuals from different | Culture and geography Awareness of and Solutions to the

cultures may have can shape an individual’'s | appreciation for cultural problems faced by a

different points of view experiences and differences is critical to global society require the

and experiences. perspectives. avoid barriers to contribution of
productive and positive individuals with different
interaction. points of view and

experiences.
Technology

¢ In order to make students from a target language culture feel more welcome in the school, students
learn to use appropriate gestures and oral expressions for greetings, leave takings, and common
classroom interactions, and incorporate them into their daily routines.

¢ Digital Tools in the context of a world languages class, include applications and software that aid in
communication. Some examples include video conferencing, texting, voicethread and IMing.

¢ Electronic Information Sources consist of audio, video, and text available through a virtual format. Some
examples include podcasts, videocasts, audio clips, and websites.



https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf

¢ Multimedia Rich Presentations contain a combination of text, audio, still images, video, interactivity and
animation.

¢ Virtual Sharing requires the use of digital tools and may be done through electronic information sources
such as a social community/educational site, electronic poster, or webpage.

Communication:

Interpersonal:

Learners interact and negotiate meaning in spoken or written conversations to share information, reactions,
feelings and opinions.

Interpretive:
Learners understand, interpret, and analyze what is heard, read, or viewed on a variety of topics.

Presentational:
Learners present information, concepts, and ideas to inform, explain, persuade and narrate on a variety of
topics using appropriate media and adapting to various audiences of listeners, readers or viewers.

Culture:

Relating Cultural Practices to Perspectives:

Learners use the language to investigate, explain, and reflect on the relationship between the practices and
perspectives of the cultures studied.

Relating Cultural Products to Perspectives:
Learners use the language to investigate, explain and reflect between the products and perspectives of the
cultures studied.

Connections:
Learners build, reinforce, and expand their knowledge of other disciplines while using the language to
develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives:
Learners access and evaluate information and diverse perspectives that are available through the language
and its culture.

Lanquage Comparisons:
Learners use the language to investigate, explain and reflect on the nature of the language through
comparisons of the language studied and their own.

Cultural Comparisons:
Learners use the language to investigate, explain and reflect on the concept of culture through comparisons
of the cultures studied and their own.

Communities:
School and Global Communities: Learners use the language both within and beyond the classroom to
interact and collaborate in their community and the globalized world.

Lifelong Learning:
Learners set goals and reflect on their progress in using languages for enjoyment, enrichment and
advancement

World Languages Education in the 21st Century

New Jersey citizens are part of a dynamic, interconnected, and technologically driven global society centered
on the creation and communication of knowledge and ideas across geographical, cultural, and linguistic
borders.




Individuals who effectively communicate in more than one language, with an appropriate understanding of
cultural contexts, are globally literate and possess the attributes reflected in the mission and vision for world
languages education that follow:

Mission: The study of another language and culture enables individuals, whether functioning as citizens or
workers, to communicate face-to-face and by virtual means in appropriate ways with people from diverse
cultures.

Vision: An education in world languages fosters a population that:
¢ Communicates in more than one language with the levels of language proficiency that are required to
function in a variety of occupations and careers in the contemporary workplace.
e Exhibits attitudes, values, and skills that indicate a positive disposition and understanding of cultural
differences and that enhance cross-cultural communication.
¢ Values language learning as a global literacy as well as for its long-term worth in fostering personal,
work-related, and/or financial success in our increasingly interconnected world.

Indicators:

Interpretive: The Novice-Mid language learner understands and communicates a variety of words, phrases
and memorized expressions and can independently identify and recognize memorized words and phrases
that bring meaning to text.

Interpersonal: The Novice-Mid language learner understands and communicates a variety of words, phrases
and memorized expressions independently to:

e Respond to learned questions.

e Ask memorized questions.

e State needs and preferences.

e Describe people, places, and things.

Presentational: The Novice-Mid language learner understands and communicates a variety of words,
phrases and memorized expressions independently to:

o Make lists.

e State needs and preferences.

o Describe people, places, and things.

Cultural Content Statement(s): Personal identity is developed through experiences that occur within one’s
family, one’s community, and the culture at large. (Topics that assist in the development of this understanding
should include, but are not limited to: self, friends, family, pets, physical/personality descriptions, school,
likes/dislikes, and pastimes.)

Understandings: Essential Questions:
Students will understand that... e How do | identify objects and people in Spanish

e There are many different Spanish speaking in my environment?
countries, all of which have similarities and ¢ How can | express myself when | don’t know
differences within their culture. the language fluently?

e Many products and practices related to home o Do all cultures celebrate birthdays and do all
and community are shared across cultures while cultures celebrate birthdays in the same way?
others are culture-specific. e What are some universal ways to describe

e They can describe themselves and their world objects?

through colors and numbers in Spanish.

e Non verbal communication, such as acting out
actions, is a way to get your message across
when you don’t know the words.

e How to say some colors in Spanish?

e How to say some numbers in Spanish?




Assessment Evidence

Performance Tasks:

[ )

Interpretive (reading and listening)
e Online Quizzes

Other Evidence:

Various workbook pages to be completed
throughout unit
Class participation in Vocabulary practice

e Squisher Says Comic with comprehension ¢ Video segment viewing/engagement
questions Informal and formal teacher observation of oral
e Geography in a Jiffy and written work
e Fast Facts
Interpersonal (dialogue with each other and with
teacher)
¢ Rapid Review
e Flashcards
e Sticker Activities
e Donde Esta?/ Ahi esta! Activity
e Duck, Duck, Goose FLK Game
e Me Gusta/No Me Gusta Game

Benchmarks:
Online Quizzes- Average of Student Scores over duration of unit
*Alternative Option- Rapid Review Workbook pg. 13

Learning Plan

Learning Activities:

e Watch Video Segment(s)
Verb Practice class activity
Geography in a Jiffy
Workbook Fun Pages
Challenge Activities (reinforcement activity)
Verb Flashcards
Play Go Squish!

Gust of Grammar

Duo Squish Card Game
Squisher Says Comic

Card Quiz/Review

Video Trivia

Review of Previous Videos
Duck, Duck, Goose FLK Style
Number Practice

Rapid Review

Idioms in an Instant

Skit Preparation/Presentation

Notes:

When lesson time is restricted- always make the video portion of each lesson the priority.
Video segments may need to be replayed based on the needs of your students.

Quiz Allocation (will be calculated by program automatically):

Listening- 60%

Reading- 30%

Culture- 10%

*All students should receive a grade of 80 (S) on report card for participation




Resources:

http://www.cortland.edu/flteach/ select “digest” version

http://www.scholastic.com

http://www.nflrc.iastate.edu/

http://www.hull.ac.uk/cti/langsite/ *go to teaching with the web

http://www.stanford.edu/group/CFLP/index.html

http://www.ilovelanguages.com/

http://www.nclrc.org/

http://www.clta.net/lessons/

http://www.virtualtourist.com

http://www.cia.gov

http://www.worldtime.com

http://www.yahooligans.com

http://www.state.nj.us/education/modelcurriculum/wl/nmk5u1a.shtml

http://www.state.nj.us/education/cccs/2014/wl/

http://www.state.nj.us/education/cccs/2014/wl/progression.pdf

(Level 2.0 reflects a minimal level of proficiency)
Standard(s):

e 7.1.NM.IPRET.1: Identify familiar spoken and written words, phrases, and simple sentences contained
in culturally authentic materials and other resources related to targeted themes.

¢ 7.1.NM.IPRET.2: Respond with actions and/or gestures to oral and written directions, commands, and
requests that relate to familiar and practiced topics.

e 7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written
descriptions.

o 7.1.NM.PRSNT.1: Present basic personal information, interests, and activities using memorized words,
phrases, and a few simple sentences on targeted themes.

e 7.1.NM.PRSNT.2: State basic needs on very familiar topics using words, phrases, and short memorized,
formulaic sentences practiced in class.
7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.

o 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world
and those facing the students’ own regions.

e 7.1.NM.IPERS.1: Request and provide information by asking and answering simple, practiced
questions, using memorized words and phrases.

e 7.1.NM.IPERS.2: Share basic needs on very familiar topics using words, phrases, and short memorized,
formulaic sentences practiced in class.

¢ 7.1.NM.IPERS.4: Give and follow simple oral and written directions, commands, and requests when
participating in classroom and cultural activities.



http://www.cortland.edu/flteach/
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.hull.ac.uk/cti/langsite/
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.wtps.org/site/Default.aspx?PageID=6967
http://www.state.nj.us/education/modelcurriculum/wl/nmk5u1a.shtml
http://www.state.nj.us/education/cccs/2014/wl/
http://www.state.nj.us/education/cccs/2014/wl/progression.pdf

4.0

Students will be able to:
e Share or present information using words, phrases, and short sentences practiced in class on
familiar topics.

3.0 Students will be able to:
e Exchange information using words, phrases, and short sentences practiced in class on familiar
topics.
¢ Recall and use familiar spoken or written words and phrases contained in culturally authentic
materials using electronic information and other sources related to targeted themes.
Students will be able to:
e Match information using words, phrases, and short sentences practiced in class on familiar
2.0 topics to corresponding pictures.
o Repeat familiar spoken or written words and phrases contained in culturally authentic materials
using electronic information and other sources related to targeted themes.
1.0 With help, partial success at level 2.0 content and level 3.0 content
0.0 Even with help, no success

Unit Modifications for Special Population Students

Advanced Learners Additional challenge to use Spanish vocabulary in daily activities

http://www.state.nj.us/education/aps/cccs/g_and_t_req.htm

Struggling Learners Extended time, partner with buddy, visuals, use of iPads or laptops as

available to revisit the videos

English Language Additional practice with flashcards, use of iPads or laptops as aviable to revisit
Learners the videos

http://www.state.nj.us/education/aps/cccs/ELL.htm

Special Needs Learners Extended time, multiple choice possibilities, matching, visuals, use of iPads or

laptops as available to revisit the videos
http://www.state.nj.us/education/specialed/

Learners with 504s Refer to page four in the Parent and Educator Resource Guide to Section 504

to assist in the development of appropriate plans.



https://www2.ed.gov/about/offices/list/ocr/docs/504-resource-guide-201612.pdf

